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Regional Economic Action Plan 

I. Introduction 

The Gap Analysis Report prepared for the League of Vocational Education and Training Association 

Palestine (VET-NGO League) in November 2010 and updated in February and April, 2011, examined the 

general situation of the TVET sub-sector of Palestine and the issues, gaps and constraints facing the 

League‟s TVET Centers. The TVET Centers in concern are privately-owned secondary vocational 

schools, community colleges and in one case a college campus of the Palestine Polytechnic University. 

The TVET Centers are generally small compared to centers in other countries. Enrollment is modest at 

between 50 and 150 students. Retention is good and TVET Center Directors advise that they have high 

levels of graduate employment within 12 months of graduation. Each Center offers a wide range of 

curriculum programs (actually courses of study) leading to a similar wide range of occupations.  

The TVET sub-sector in general consists of vocational secondary schools providing similar courses, 

leading to the same range of occupations.  Some courses are in the growth sectors of Palestine and some 

are not. This reflects an earlier period of education and training where most publically owned TVET 

Centers provided training for Palestinians to enter employment as unskilled or skilled labor in 

Government Departments. That era of training leading to public sector employment has concluded and 

now the majority of TVET Center students are destined for employment within the private sector. 

Employers in Palestine‟s major and emerging industry clusters though advise of poor work readiness of 

TVET Center graduates, as well as college graduates, and the need for continuous, on-the-job training in 

order to raise the skill levels of employees.  

It is in this context, that TVET in Palestine, as elsewhere, has been questioned as being no longer relevant 

to labor market demand nor responsive to employer needs. 

In this Action Plan, MTC/GCT will lay out the “Next Steps” for the VET-NGO League to develop a road 

map to truly becoming a demand-driven system that can respond to the needs of industries and train for 

the growth sectors in Palestine. To address the Gaps and limitations within the league, two levels of 

improvement will be addressed. 

First, we will identify the needs at the national level for the ministries to establish a well developed 

framework and system where the League could actually serve as part of the regulatory body of the new 

TVET system in Palestine and then, we will identify action items that each VET-NGO League member 

institution can, and should, address immediately, in the next six (6) months and long-term.   

II.  The Context for an Action Plan 

The Gap Analysis Report found that the VET-NGO League member institutions are constrained by a 

number of weaknesses preventing these educational training centers from making a stronger contribution 

to meeting workforce development needs across Palestine‟s major industry clusters. The gaps at the 

national level and within the League can be narrowed down to: 

 a fragmented national operating framework (in support of the TVET sub-sector of Palestine‟s 

national education system); 

 poor internal and external collaboration (among TVET Centers and key agencies and employers 

central to the performance of the TVET sub-sector); 
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 outdated education and training programs; 

 limited employability skill training; 

 limited staff preparation and qualifications; 

 a lack of program resources; and  

 a lack of financial resources. 

These weaknesses are in some cases specific to the public, as well as VET-NGO League member 

institutions and in other areas they are systemic, reflecting weaknesses in the national education system of 

Palestine. 

 

Education and training are highly valued in Palestinian society and culture. This is reflected in the 

government‟s (Palestinian National Authority) allocation of 30% of total recurrent expenditure on basic 

education annually. Consequently, enrollment in all levels of education continues to expand reflecting the 

drive of Palestinian citizens to see their children reach the highest levels of education obtainable.  

This growth in demand on the national education system has significant drawbacks with the delivery of 

educational services experiencing some serious shortcomings. These drawbacks include: 

 

 the delivery of basic education in sub-optimal teaching and learning environments and conditions 

including over-crowding and learning facilities that are neither modern nor equipped to maximize 

student learning outcomes; 

 nearly 50% of all teachers not possessing a teaching qualification; and 

 non-completion of secondary school education becoming a serious problem and concern. 

In secondary vocational education the situation is somewhat worse owing to the poor social image of 

TVET and the low value placed on vocational education and training. Enrollment in public secondary 

vocational schools is low with only 5% of students in the secondary education cycle attending these 

TVET schools and colleges. Across the entire national education system only 12% of educational 

institutions are privately owned and operated. The percentage of private providers in TVET is limited and  

has not resulted in additional funding to the sub-sector or the diversification of funding sources. Most 

privately owned TVET Centers are not-for profit educational institutions that struggle to meet the cost of 

providing education and training.   

The Ministry of Education and Higher Education (MoEHE) is concerned about the fact that conditions in 

school education and post-secondary education are considerably worse in the TVET sub-sector. In its 

Education Development Strategic Plan 2008-2012 (EDSP) the Ministry aimed to increase enrollment in 

secondary vocational schools particularly in relation to female enrollment and to improve the availability 

of well equipped schools and learning environments (EDSP, 2008: 37-40).  

The EDSP also raised the issue that most TVET graduates are not sufficiently well trained to enter the 

workforce as skilled labor. The Ministry advised that a major challenge facing the TVET sub-sector is to 

better link vocational education and training to the widely diversified needs of the labor market (EDSP, 

2008: 39). As the labor market transitions rapidly, MoEHE advises that it is more imperative for TVET 

educational institutions to be responsive to this market than basic school education. 

By 2011, the strategic planning in support of these goals has only been partially met. In the VET-NGO 

League TVET Centers it is difficult to find evidence of increasing enrollments, higher female entry, 

participation and retention and greatly improved and/or modernized learning environments. On the 
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contrary, the Gap Analysis Report found (i) low enrollments by trade discipline, course and subject, (ii) 

poor female participation and retention, (iii) poor quality and often sub-standard classrooms, workshops 

and simulated workplace environments, (iv) under qualification including trade qualification of 

instructors and teachers and poor provisions for the professional training and continuous improvement of 

school staff, and (v) serious underfunding of TVET educational institutions, which impacts negatively on 

the quality of teaching and instruction and consequently student learning outcomes.  

These issues and constraints contribute to a number of problems within each VET-NGO League TVET 

Center including inefficiencies in the organizational structure and delivery of courses of study and 

confusion over the integrity of qualifications and credentials awarded by each Center. These gaps can be 

overcome. But robust action is required. 

III.   Strategic Vision for the VET-NGO League 

TVET Centers within the VET-NGO League face constraints, which the majority of secondary schools 

and colleges within Palestine‟s national education system, do not encounter. TVET Center curriculum 

programs are not supported by a national curriculum, training and employment framework. A national 

training authority with oversight of a national qualifications and training framework and the registration 

of TVET educational institutions is not to be found in Palestine. National occupational standards which 

provide the framework for curriculum development and student learning outcomes in terms of uniform 

education standards are absent. 

Institutional arrangements in support of industry engagement enabling partnerships between the VET-

NGO League, TVET Centers and industry clusters are embryonic at best and not supported by a financing 

regime including a national training fund and traineeships. Teacher training systems for TVET teachers 

and instructors do not exist. A national strategy for technical and vocational education and training in 

Palestine released in late 2010 argues for the creation of these instruments and agencies, but the necessary 

developments remain very much on the drawing board. 

It is not a mandate of the VET-NGO League to fill this major gap or be responsible for the transition of 

the TVET sub-sector from the current fragmented national framework to that of well-defined and 

regulated structure. But the League can fulfill some roles normally covered by a national TVET authority. 

A key task involves regulation of the system in support of the private TVET Centers. A central output of 

the Palestinian TVET strategy is a TVET system based on accreditation and certification, a coherent 

curriculum framework, credentialed education and training programs, and agreed education and training 

levels and outcomes (standards) linked to occupational skill levels (identified by industry). In short, 

TVET training and qualifications should be based on international education and training norms. 

The role of the NGO-TVET League in the national context can however, be significant. While the 

government prepares to put in place the necessary instruments in support of TVET reform, the League of 

Vocational Education and Training Association Palestine can be proactive in relation to its own 

constituents. A range of actions the League can take to improve the relevancy and responsiveness of 

TVET Centers in relation to education and employment include: 

 positioning itself as a training authority with oversight of all private TVET Centers; 

 secure approval from the Ministry of Labor and Ministry of Education and Higher Education to 

be a Palestinian authority responsible for the registration of current and future private TVET 

Centers and for quality training and assessment services; 

 as a training authority, focusing on reviewing the quality of  outcomes being achieved by the 

TVET Centers (while enabling the TVET Centers to have the flexibility in demonstrating how 
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their individual approaches to training provide quality outcomes for potential employers and 

industry); 

 designing and putting in place simplified and streamlined  standards to assess the quality of 

training delivered by TVET Centers and the integrity of qualifications awarded to graduates; 

 defining excellence criteria that TVET Centers may use voluntarily to improve their total 

programs; 

 ensure that teachers and instructors, at both TVET Centers and enterprise trainers on-site at 

industries, have, and maintain, the necessary training and assessment competencies and teacher 

training qualifications as determined by the League; 

 ensure that trainers have the relevant vocational skills and trade qualifications  in the trade 

disciplines covered by the TVET Center;  

 ensure that the strategies and methodologies for training and assessment meet the requirements of 

the Training Packages or courses of study delivered in each TVET Center; and 

 offer training for the incumbent workforce as a way to further develop relationships with 

employers and enhance the Palestinian labor pool. 

 

In the role of a training authority for the private TVET Centers, the League can ensure that (a) learners 

have access to quality training and assessment services, (b) industry and employers have the confidence 

that TVET Centers deliver training and assessment services that achieve the skill requirements expected 

by industry and (c) that TVET Centers provide training and assessment in a way that best suits 

employer‟s businesses.  

The League can insist that its own members are part of a regulated system with set training standards by 

means of a unified training and assessment framework so that courses of study, subjects and qualifications 

and awards are consistent among VET-NGO League members. To this end, a key area of action for the 

League is to assume the role of a training and assessment authority for all private TVET Centers in 

Palestine. That role involves regulating and normalizing the range of course of study and qualifications 

each Center provides and putting in place the means for all VET-NGO TVET Centers to enter industry 

engagement agreements with employers on the basis of a level playing field.  

As regulating courses of studies, and accrediting formal awards, requires fully trained and qualified 

TVET teaching staff, the League as a training authority can play a central role in the recruitment and 

training of TVET instructors.  A formal relationship between the League and MoEHE would enable the 

private TVET Centers to integrate their leadership and participation in the quality improvement of teacher 

education through League engagement in the Ministry‟s Teacher Education Strategy (2008).  

A key strategy for improving TVET Center practice in good teaching requires the involvement of TVET 

Center Directors and teachers and instructors in current reforms based on the quality improvement of the 

national education system. This involves the VET-NGO League ensuring that TVET staff are drawn into 

the process and actions covered by the Commission for Developing the Teaching Profession and the 

involvement of the private TVET Center staff development with the National Institute for Educational 

Training (NIET). Finally, approval and endorsement of TVET Center courses of study and qualifications 

through the Accreditation and Quality Assurance Commission (AQAC) is a necessary step for the League 

to ensure that TVET Center curriculum programs have the required integrity to be included with other 

programs available in the secondary and post secondary school cycle. 

As a training authority the League would be responsible for approval of the introduction of new courses 

of study into TVET Center curriculum programs and to advise TVET Directors where existing courses of 

study have become redundant and serve no relevance to the needs of industry and employers. This role 

also involves the League being central to the process for ensuring that all TVET courses and credentials 



Palestine Market Gap, Economic and Industry Cluster and Private Sector Linkages, February 2011 

7 
 

are fully accredited by either the Ministry of Labor or MoEHE. The accreditation process alos extends to 

the League ensuring that all TVET Center instructors and teachers are fully qualified in (a) teaching and 

assessment and (b) trade qualifications based on trade disciplines (ie., metal trade discipline, construction 

trade discipline, automotive trade disciple etc). 

This umbrella role of the VET-NGO League is not currently in place but can be easily assumed provided 

that League members agree to operating within a coherent framework that will benefit all the private 

TVET Centers. There is too much competition between the TVET Centers for limited human resources 

and scarce financial resources, as well as limited links with employers that enable learning networks. As 

the absence of a level playing field is a feature of post-secondary education service delivery throughout 

Palestine, there is a valuable role in educational and curriculum leadership that the VET-NGO League can 

play in streamlining and normalizing best practices in TVET for its own members.  

The situation of poor internal and external collaboration among TVET Centers and key agencies central 

to the performance of the TVET sub-sector can be immediately addressed by the League assuming a role 

in educational leadership on behalf of the current VET-NGO League member institutions. By implication 

this role will extend to all private secondary and post-secondary vocational education institutions once the 

Ministry of Labor and MoEHE play a central role in the accreditation of courses of study and associated 

qualifications and awards. It will also address the (i) issue of a large volume of courses of study in each 

TVET Center despite low student enrollment and (ii) confusion over what constitutes a formal 

qualification by category and level. 

The strategies provided here will contribute to better monitoring and regulation of League TVET Centers. 

It will provide greater uniformity to the range and integrity of courses of study and associated 

qualifications awarded by each TVET Center. Once the League assumes responsibility as an overarching 

training authority for its own members, it can then enter and maintain formal relations with the Ministry 

of Labor and MoEHE. It can also enter a formal relationship with the numerous Chambers of Commerce 

and industry unions representing industries throughout Palestine and the various Governorates which in 

the absence of National Industry Skills Councils represent the next best option linking TVET educational 

standards with national occupational standards. 

IV.   Suggested Action Items for each TVET  
Educational Institution 

League members include the: 

 Lutheran World Federation Vocational Training Center (LWF-VTC), Jerusalem 

 Lutheran World Federation Vocational Training Center (LWF-VTCR), Ramallah 

 Evangelical Lutheran School of Hope, Ramallah 

 The Arab Orphan's Committee Industrial Secondary School, Jerusalem (AOC-JISS)  

 Al-Bir Vocational Training Center, Jericho  

 Young Women Christian Association Vocational Training Center, Jerusalem (YWCA-VTC)  

 Salesian Industrial Secondary School and Vocational Training Center, Bethlehem 

 Young Women Christian Association, Ramallah 
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 Talitha Kumi Community College, Beit Jala 

 Dar Al-Kalimah Community College, Bethlehem 

 Palestine Polytechnic University, Hebron 

 Hisham Hijjawi College of Technology, Nablus (HHCOT). 

For the purpose of this plan for action, the TVET Centers in the governorates of Ramallah-Al Bireh, 

Bethlehem, Jericho and Hebron are under consideration. The TVET Centers located in Jerusalem and 

other areas will be considered separately at a later time. 

Once the League assumes a more proactive role as a training authority with the capacity to set standards 

which assures consistent, high-quality training and assessment services for the clients of the VET-NGO 

institutions, the league members will need to take action to achieve three (3) quality indicators to ensure 

their responsiveness in providing relevant and practical vocational education and training. Those 

indicators cover: employer satisfaction; learner satisfaction and a satisfactory competency completion 

rate
1
.  

To secure some progress in achieving these indictors, the TVET Centers will need to follow specific paths 

of action. At a minimum, each Center needs to develop, as a matter of an immediate priority, a Whole 

Center Plan (WCP) based on the development of each center as a senior secondary vocational education 

institution. This process in bottom-up planning is a first step towards working within a national operating 

framework with oversight from the League.  

Whole center planning, if undertaken correctly and fully carried out, is a critical step on the road to a self-

governing school. One that can operate successfully within a hard constraint budget where all overhead 

costs are met including adequate salaries to recruit and maintain fully qualified trainers. For the purpose 

of this action plan, development of a Whole Center Plan is a work-in-progress. What follows are the 

immediate steps TVET Centers will need to follow to enter the first phase of a quality improvement 

process. After the completion of each center‟s Whole Center Plan, a more comprehensive Action Plan can 

be developed. 

Following are the identified action steps and initial pre-plan graphs for each VET-NGO League institution 

that was included in our Gap Analysis.  The action steps and pre-plan graphs were developed in concert 

with each league institution director and staff, and serve only as the first step to identifying the actions 

that need to be taken immediately, in the next six months, and long-term (6 months to 1 ½ years) to 

address the current gaps in the VET-NGO League institutions.  Each center is in the process of 

developing their own Whole Center Plan which will include more detailed actions.  Attached in Appendix 

#1 is a sample Whole Center Plan and an example of the draft Whole Center Plan that was submitted by 

Salesian Technical School, one of the VET-NGO League centers, is located in Appendix #2.  

Al-Bir Vocational Training Center, Jericho 

The Al-Bir Vocational Training Center (VTC) is governed by the Ministry of Education & Higher 

Education, The Ministry of Labor and the Ministry of Social Affairs.  The center has received generous 

support from development assistance agencies over recent years. This has resulted in increased 

                                                           
1
  This is based on: the subjects and courses of study and qualifications completed the previous year, number of 

enrollments and qualifications awarded. 
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classrooms and dormitory space, but this has not been accompanied by increased enrollments. Although 

well placed as a central educational institution in Jericho, the Center  has not demonstrated a strong grasp 

of industry engagement as a critical component in vocational education and training. A key feature of 

industry engagement is employers‟ evaluations of learners‟ competency and skills development and its 

relevance to work and further on-the-job training.  

Although Jericho has many industries there is an absence of strong linkages between the Center and key 

industry clusters. So, an important part of the VTC‟s TVET program is missing. 

Al-Bir vocational center is very well placed to be providing education and training in the areas of tourism 

and hospitality, automotive maintenance, servicing and repair, crafts in stone and marble and 

agribusiness
2
. There is not a need for high-level training in these fields, rather vocational skills 

development including a broad-based pre-vocational program for Jericho job seekers, displaced 

populations and refugees, is in order. The VTC has not diversified operations in these areas but has rather 

confined training to the traditional trades and crafts covered by most public and private TVET Centers in 

the West Bank.  

To become more responsive to labor demand and to ensure that the Center has better access to scarce 

funds and better trained and qualified staff, it must: 

 

Action Items 

 participate in the re-organization and positioning of the VET-NGO League as a 

training authority;  

 develop a Whole Center Plan; 

 review the relevance of all courses of study and subjects and where possible 

upgrade courses to a modularized curriculum program consisting of modern 

training packages in carpentry, welding and metal engineering/  Upgrade teacher 

qualifications; 

 rationalize the number of courses of study and by implication, job outcomes, to a 

more manageable number, better reflecting the training and qualifications of center 

trainers and only training for vocations in the identified growth sectors;  

 improve student-to-teacher ratios to secure a more efficient use of staff time and 

learning environments including classrooms, workshops and simulated work places; 

                                                           
2
  Agribusiness includes all the business in food and fibre production, farming, seed supply, wholesale and distribution, 

marketing and retail sales. 
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Action Items 

 take steps to better coordinate campus development to maximize the use of the new 

space and to plan for equipment and machinery upgrades central to the function of 

new learning environments;  

 develop the necessary range of documents in support of campus operations 

including all facets of student management, clear procedures and arrangements for 

student assessment and evaluation, an annual business plan and staff manuals; and 

 further develop a strategic plan to establish better relationships with employers and 

regional industry clusters to enable better defined work attachments for students and 

to improve prospects for the employment of center graduates. 

 

Outline for Whole Center Plan- Al Bir 

School/Vocational Training Center/Community College 

 
Al Bir Society Vocational Training Center 

 
Core fields of study 

 
 Automotive, Carpentry, Metal Work, Welding, Sewing 

 
Overall Strategy for addressing market gaps 

 
 Al Bir will improve their relationships and strategies for eliciting assistance and 

opportunities with employers.  Enrollment will increase and the center will make 

better use of its space and classrooms.  

 
Immediate Actions 

 
 Better utilization of learning environments (classrooms, workshops and shop 

floors) and better use of dormitories.  

 
 Identification of strategies to increase student numbers.  

 
 Development of a Whole Center Plan is an immediate priority for this planning 
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period.   

 
Action items for the next 6 months 

 
 Increase enrollment, including more females. 

 
 Develop strategies for improving school to work transition and employer 

relationships. 

 
 Upgrade courses of study in automotive, carpentry and welding with assistance 

from the private sector and the Save the Children curricula upgrade activity. 

 
 Expand training provisions based on up-to-date courses of study in new trade 

disciplines. 

 
Long-term Action Items 

 
 Participate in the reorganization of the league as a training authority. 

 
 Develop a comprehensive data tracking system. 

 
School potential for addressing market gaps 

 
 Being in Jericho where some of the growth industries are located , the VTC is well 

placed to consider phasing out some existing trade disciplines and job outcomes 

and entering new fields. Basic automotive servicing and tourism present the logical 

market niches.  The major sectors requiring skilled labor in Jericho include 

automotive, agro-industries, handicrafts, tourism and restaurant and food 

hospitality. Al Bir center is not ready at this stage to consider adjusting its teaching 

programs to build up expertise in these areas and will need additional technical 

assistance for this process. 

 

Lutheran World Federation Vocational Training Center, Ramallah 

The Lutheran vocational center is supported by the Ministry of Labor and has a strong track record in the 

provision of vocational skills development in a range of traditional trades including automotive, 

carpentry, electrical and telecommunications. Owing to strong links with its parent organization in 

Germany, ideas and strategies from Germany‟s dual TVET system permeate approaches to teaching, 

learning and work attachments at this center. An apprenticeship system resembles pre-apprenticeship 
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training in modern TVET systems, but it is nonetheless an advanced approach to apprenticeships in 

Palestine at the Certificate II level
3
.  

As a faith-based organization, the Lutheran VTC faces significant constraints owing to low levels of 

annual income. As most students are drawn from Ramallah‟s poorest households, student fees are kept to 

a minimum. Poor income results in low salaries for teaching staff, which in turn results in instructors 

having minimum trade and teaching qualifications with few opportunities to upgrade their skills to higher 

technical levels. 

With over 150 connections with employers for work attachments, Lutheran center students experience 

good access to workplace training. Work attachments are with small firms primarily micro and small-

business operations. Lutheran TVET center graduates enjoy strong prospects for employment because of 

their successful work attachment program. Students are awarded a two-year Diploma upon graduation 

which appears to have good recognition in Palestine‟s TVET system. 

Because of poor income streams, and a modest fee structure, the Lutheran center faces many challenges 

but owing to the professional approach to vocational skills development it is well positioned to progress 

to higher levels of technical training which are now required for Palestine‟s growth industries.  

Key actions that need to be undertaken by the center include: 

Action Items 

 participate in the re-organization and positioning of the TVET- NGO League as 

a training authority; 

 develop a Whole Center Plan; 

 increase cooperation with Ramallah‟s Labor Office to further enhance 

provisions for structured workplace learning and to build up opportunities for 

center supported, on-the-job training, once graduates enter the workforce; 

 with external assistance, development of a strategic plan to make the center‟s 

operations more businesslike to better define where additional funding can be 

secured. This funding will serve as revenue for improving the salaries and 

qualifications of staff and to purchase new equipment and machinery for center-

based training; 

 further develop relationships with micro and small business operations in 

Ramallah including arrangements for regional cluster training involving both 

                                                           
3
  Equivalent to Level 1 in the 4-tiered training system in the USA. 
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Action Items 

students (in training) and employees in firms where students are undertaking 

work attachments; 

 with League assistance, strengthen opportunities for the professional 

development of center staff in the areas of (a) training and assessment and (b) 

trade qualifications. This would involve on-site training of center instructors 

with large industries where enterprise trainers are active in on-the-job training; 

 with external assistance, upgrade learning environments to enable the center to 

provide higher levels of skills training in those areas where Palestine is 

experiencing severe skill shortages. (The strategy for this is normally developed 

and defined in a Whole Center Plan.); 

 improve a wide range of student management systems in the areas of training 

and assessment, student welfare and career counseling, occupational placement 

and workforce tracking, core technology readiness to support career paths, and 

training in higher skill levels once graduates are employed; and 

 develop strategies to widen the reach for student recruitment including strategies 

to secure a higher level of recruitment/retention of female students and other 

targeted populations.   

 

Outline for Whole Center Plan- LWF 

School/Vocational Training Center/Community College  

 
Lutheran World Federation – Vocational Training Center 

 
Core fields of study 

 
 Automotive, Carpentry, Electronics & Telecommunications, Metal Work 

 
Overall Strategy for addressing market gaps 

 
 LWF-Vocational Training Program Strategic Plan 2007-2012 which includes 

routine monitoring of progress in achieving strategic objectives.  This plan covers 
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campuses in Ramallah and Jerusalem. 

 
Immediate Action items 

 
 Secure sufficient funding for the construction of a new campus to meet market 

demand for greater trade specialization and increased skill levels in the trade 

disciplines covered by the LWF-VTC. 

 
 Develop a Whole Center Plan. 

 
Action items for the next 6 months 

 
Activities covered by the LWF-VTP Strategic Plan 2007-2012 for 2011/2012 include: 

 
 Expand graduate employment program to include better use of a Career Resource 

Center. 

 
 Develop proposals for funds to support new campus development and submit. 

 
 Commence construction of the new LWF-VTC campus. 

 
 Increase female enrolment to 25% by means of social marketing and new facilities. 

 
 TNA and skills study to be conducted for a market assessment of skill shortages. 

 
 New activity including social marketing to identify new trade disciplines for 

women. 

 
Long-term Action Items 

 
 Upgrade skills of instructors through TOT. 

 
 Participate in the reorganization of the League as a training authority. 

 
School potential for addressing market gaps 

 
 

 
 Plans by the LWF-VTC for upgrading the training of students to a more 

professional level is consistent with market gaps with demand in the Ramallah 

industrial zone. The LWF-VTC is confident that it is meeting market gaps in the 
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Ramallah industrial zone but is also aware of additional market gaps it can address 

(automotive specializations for instance) but currently is constrained for space. 

 

Young Women Christian Association, Ramallah (YWCA) 

Among the VET-NGO League, a most sensible approach to training and assessment is to be found at 

Ramallah‟s YWCA. With donor support, the YWCA is registered with the Ministry of the Interior and 

accredited by the Ministry of Labor. The YWCA has constructed new buildings to house modern 

classrooms with up-to-date equipment, including high quality computers for word processing and training 

in information and communication technology. With a small enrollment of between 50 and 60 students, 

the YWCA caters to the ongoing and pressing need for skilled graduates in the areas of Reception, 

Secretarial Services and Personal Assistants. Training is geared to comprehensive clerical training as 

Administrative Assistants. 

YWCA students undertake a 12 month program leading to a Certificate covering office related services 

including frontline management. Graduates are needed in Palestine in a wide variety of employment areas 

including banking and financial services, hospitality, advertising, insurance and real estate, all growth 

sectors in Palestine. Upon graduation, YWCA students are employed as Secretaries, Administrative 

Assistants, Book Keeping Assistants, Office Managers, Executive Assistants and Receptionists. The 

YWCA advises that graduates once employed, often require further training in these fields, and frequently 

participate in an internship with an employer to determine the most suitable area of employment. 

As the YWCA has taken a narrow focus to education and training, it has secured solid employment rates 

among graduates and also managed to keep courses of study up-to-date and relevant. Students are trained 

using equipment they are likely to be required to use once employed. Employment of up to 80% of 

graduates is normal. In this sense the YWCA is offering education, training and qualifications that are 

relevant, responsive and practical in Ramallah‟s labor market. Recently the YWCA hired a consultant to 

review the gaps in their training and system and design a new model for operations and curricula. 

Still, staff at the YWCA, see areas where improvement is required to keep this educational institution up-

to-date with the West Bank employment need. They include: 

 

Action Items 

 participate in the re-organization and positioning of the TVET- NGO League as 

a training authority; 

 develop a Whole Center Plan; 

 with League assistance, routinely upgrade courses of study and subjects to reach 

required industry standards in the priority areas of employment in Business 

Services; 
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Action Items 

 upgrade the certification of training so that courses of study are equivalent to the 

Certificate IV level of TVET; 

 also with League assistance, put in place mechanisms for a YWCA Student 

Placement Department to handle all facets of student management and student 

welfare including career guidance, counseling and ultimately placement in a job; 

 as a result of the development of a Whole Center Plan, identify additional 

sources of  funding including the provision of workplace training that leads to a 

formal TVET qualification; 

 develop a strategy for widening the YWCA recruitment net to secure better 

enrollments nation-wide; and 

 work with the League to address critical issues including (a) water supply and 

sanitation, (b) a Security and Safety Plan, (c) occupational health and safety at 

both the YWCA campus and places of work, and (d) opportunities for self-paced 

learning from home and places of work. 

 

Outline for Whole Center Plan- YWCA 

School/Vocational Training Center/Community College  

 
YWCA-Ramallah 

 
Core fields of study 

 
 Secretarial Studies and Office Related Services. 

 
Overall Strategy for addressing market gaps 

 
 The YWCA-Ramallah and YWCA-Jerusalem conduct market studies to identify 

gaps in employment which the YWCA can address. Market studies undertaken 

over 2010 identified the ongoing need for skilled Secretaries and Receptionists and 

new demand for skilled graduates in Events Management and Customer Relations. 
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Immediate Action items 

 
 The YWCA-Ramallah has received strong support from USAID for renovating its 

current suite of classrooms and computer laboratories. USAID has also funded a new 

campus building with generous provisions for classrooms and computer laboratories 

including new computers. The YWCA also has in place provisions for the design and 

development of new courses of study. The key challenge facing the YWCA is the 

absence of funding for classroom furniture, furniture for staff including storage and 

instructional technology. Urgent action is required in this area to ensure the YWCA 

is fully operational by September 2011.  A fund raising plan is needed. 

 

 
 Development of a simplified Whole Center Plan based on an expanding model of 

campus development in the new courses and trade disciplines. This Plan will 

include details of ongoing and new costs the VTC will need to absorb on a year-

by-year cyclic model. 

 
Action items for the next 6 months 

 
 Prepare a full list of the required furniture and instructional technology to enable all 

classrooms and learning environments to be operational by the start of the academic 

year. This list will represent a realistic and affordable assessment of priority need and 

a full costing of VTC furniture and equipment requirements.  

 

 
 Develop strategies for securing funding for the purchase of the required furniture and 

equipment. 

 

 
 Identify additional sources of funding and a timetable for preparing proposals. 

 
 As a subset of the Whole Center Plan the development of a maintenance, servicing 

and operational plan as a basis for securing annual funding for the upkeep and 

repair of the center. 

 
 Proposals prepared for funding the maintenance and operational plan and submitted 

to Save the Children for review.  

 

 
 A timetable for introducing new short courses as income generating activity. This 

involves the development of new courses as a means for upgrading skills training 

and workforce development for employers and current employees.  

 

 
 Purchase all required furniture and equipment to enable classrooms and workshops 

to be fully operational. 



Palestine Market Gap, Economic and Industry Cluster and Private Sector Linkages, February 2011 

18 
 

 

 
 A review of activity over this 6-month period with a full report detailing the 

outcome of planning and activity and recommendations for areas of improvement 

for the next planning cycle. 

 
Long-term Action Items 

 
 Upgrade skills of instructors through TOT. 

 
 Participate in the reorganization of the League as a training authority. 

 
School potential for addressing market gaps 

 
 The YWCA should base its course selection on demand for professional workers in 

secretarial and office related services. Vacancies for graduates are in demand-led 

sectors requiring qualified office staff (i.e., construction and property development, 

banks and financial services, tourism and hospitality, retail and wholesale). Ongoing 

YWCA market studies have confirmed the need for skilled professionals in these 

areas. That demand is predicted to continue. Plans by the YWCA for programs in 

continuous education to upgrade the skill levels of graduates who have secured 

employment, reflects market demand for higher skill levels in response to advances 

in technology and computerized office systems. 

 

  

 

Dar Al-Kalima Community College, Bethlehem 

The Dar Al-Kalima Community College is an unusual vocational center as it offers Certificates as part of 

its suite of short-courses, a Diploma for 2 years of formal study, and a range of Degrees consistent with a 

university program. Dari Al-Kalima is part of the Diyar Consortium which is a Lutheran-based group of 

ecumenically-oriented institutions serving the West Bank and Gaza Strip and receives oversight from the 

Ministry of Education and Higher Education. It started as a Community College in 2006 offering degrees 

in the fields of: Documentary Filmmaking, Multimedia, Graphic Design, Communication, Fine Arts, 

Jewelry, Glass and Ceramics, Music, Performing Arts, Cultural Management and training for Tourist 

Guides.  

This training is now provided in short course format and by means of a 2 year TVET Diploma. With an 

enrollment of around 130 students, the maximum class size in each discipline is 15. Most students are 

male. 

Owing to the unique set of disciplines covered, Dar Al-Kalima enjoys good relationships with firms and 

businesses in the governorate of Bethlehem. The College advises that at least 85% of students secure 

employment after graduation. Another feature of Dar Al-Kalima is that the range of courses offered does 
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not duplicate the courses and job outcomes of many of the public and private TVET Centers. It nonetheless 

faces challenges and should: 

Action Items 

 participate in the re-organization and positioning of the TVET- NGO League as a 

training authority; 

 develop a Whole Center Plan; 

 as with the YWCA, the strong employment orientation of Dar Al-Kalima requires 

reliable mechanisms for finding graduates suitable employment. The Community 

College has a Student Placement Department but this work unit would benefit 

from routine upgrading. This is an area where the League can provide educational 

leadership by setting up training or learning networks linking similar activity that 

TVET Centers handle now independently but would be more efficient if a 

regional approach was adopted (i.e., a training cluster partnership); 

 although the courses of study and disciplines of the College incur high delivery 

costs, college staff see the need to widen the income base of Dar Al-Kalima, but 

new sources of reliable revenue need to be identified. Initial steps can be 

addressed through a Whole Center Plan, but ongoing work is required with 

employers and industries to establish where additional revenue can be sought in a 

manner that will benefit both the college and potential employers;  

 a training system enabling a more robust opportunity for students to undertake 

structured workplace learning in income generating activity for employers is the 

most obvious first step in securing additional College revenue. This will require 

external technical assistance to provide the College with additional expertise; 

 student counseling, guidance and welfare, particularly in Gaza, is a key concern 

of Dar Al-Kalima and during its short history it has attended to these matters. 

However, the college would benefit from capacity building in this area to deal 

with ongoing issues of trauma associated with border sensitivities and potential 

conflict. This is an area which the college cannot develop without further external 

assistance; 

 all of the TVET Centers within the League require assistance in the area of the 

purchase, maintenance and servicing of equipment, machinery and tools. Dar Al-

Kalima is no exception but the needs here raise the issue of regional training 

clusters and partnerships to achieve efficiencies in accessing and utilizing 

essential equipment and instructional technology. This is necessary as the courses 
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Action Items 

offered by Dar Al-Kalima are very specific. The idea of several TVET centers 

serving as feeder schools to Dar Al-Kalima, is an obvious pathway to enter 

partnership arrangements based on a training cluster; 

 a uniqueness of Dar Al-Kalima is that few other TVET Centers deliver 

instructional programs in the same field as this Community College. There is the 

possibility of Dar Al-Kalima outsourcing some of their teaching programs to 

other centers based on the careful definition of Core, Compulsory and Elective 

subjects that make up each course of study; 

 Dar Al-Kalima shows potential to provide leadership in the area of computer 

assisted learning. The key approach to learning missing from the League involves 

a variety of learning platforms that would link the relevant Departments of each 

center. E-learning, online, blended learning, blended on-line and flexible delivery 

modes that underpin distance education are essential. They are also crucial in 

setting up learning networks and regional training cluster partnerships. This is 

one area where Dar Al-Kalima can be encouraged, with support, to show 

curriculum leadership for the League; and 

 Dar Al-Kalima is one center where student placement studies are required. The 

College program enables many graduates to operate in a freelance employment 

market, starting their own business.  If the center is interested in continuous 

improvement, courses of study within the College‟s curriculum program, 

graduate employment and student satisfaction studies, must be developed and 

data used to inform future programs. With League assistance, there is a role for 

the Labor Office in partnership with Dar Al-Kalima, in this respect. 

 

Outline for Whole Center Plan- Dar Al Kalima 

School/Vocational Training Center/Community College  

 
Dar Al Kalima Community College 

 
Core fields of study 

 
 Documentary Filmmaking, Fine Arts, 

Graphic Design, Glass and Ceramics, Music and the Performing Arts and Jewelry 

(including working with precious metals). The College is expanding course 

offerings in Tourism (tourist guide training) and Sports Management and is on the 
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alert for other niche opportunities capturing Palestinian cultural heritage. 

 

 
Overall Strategy for addressing market gaps 

 
 Dar Al Kalima Community College has focused on education and training fields 

not picked up or reflected in major labor market studies. The College‟s profile 

reflects emerging trends in the promotion and preservation of Palestinian cultural 

heritage. The College conducts its own market research with new courses planned 

that will address expected demand. The College carefully assesses market gaps 

when determining if a course of study should continue or be discontinued. The 

College will phase out courses that are no longer leading to employment. 

 
Immediate Action items 

 
 Develop a Whole Center Plan 

 

 
 Move rapidly into a workforce skills development framework that crosses both 

TVET and higher education and request technical assistance to enable quality 

operational research to provide the College with the required evidence for its forward 

planning and changes in courses offered.   

 

 
 Current courses are not for vocations in the demand industries.  Training should be 

aligned with areas or strategies to advance the craft and art industries. 

 
Action items for the next 6 months 

 
 Expand and diversify the courses of study the College delivers in response to market 

demand, as a result of regular labor market monitoring.    

 

 
 Professional training of the College‟s staff to ensure they have the required skill sets 

to educate and train in the disciplines delivered by the College (a short-term 

objective). 

 

 
 Develop a more productive approach to traineeships to assist in school to work 

transition and to increase the employment prospects of graduates in niche (labor) 

markets. (Arrangements for apprenticeships are defined by the College itself, as there 

are poor systemic arrangements in Palestine‟s TVET system). 

 

 
 Strengthen provisions for market analysis to improve the College‟s understanding of 

expected labor market demand as specific economic sectors expand. The College is 

seeking to improve its activity in this area in expectation of unmet demand for skilled 

labor. 
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 Improve the College‟s graduate placement program to enable better results in 

training for employment. The College will seek support to fund a fulltime staff 

member to work exclusively on work attachments, career guidance, employment 

fairs and student employment (bearing in mind that the first cohort of graduates 

entered the market place in 2008). 

 

 
  Upgrade some courses of study leading to a Diploma to a full Bachelor of Arts. 

 

 
 Development and delivery of new courses in those areas where people in Palestine 

find difficulty in accessing a career, Tourism and Sports Management for instance. 

 

 
 To assist in transitioning a range of TVET courses into full higher education 

programs the Dar Al Kalima Community College will require technical assistance 

(operational and advisory) in the areas of: 

 

 
(i) analytical and operational research in workforce skills development; 

 

 (ii) the design of a planning framework in the area of Skills for Green Jobs; 

 

 (iii) focused research pieces to assist the College to extend its student recruitment, 

and 

 

 (iv) updating of tools and guides to enable the College to enter a more constructive 

network of like-minded higher education institutions. 

 

 Long-term Action Items 

 
 Upgrade skills of instructors through TOT. 

 
 Participate in the reorganization of the League as a training authority. 

 
School potential for addressing market gaps 

 
 The focus of the College‟s curriculum program is market driven. The College has a 

strategy of removing courses that are no longer relevant to employment imperatives 

and replacing them with more responsive and relevant courses leading to demand led 

job outcomes. 
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Salesian Industrial Secondary School and Vocational Training Center, 
Bethlehem 

Since opening as an orphanage for boys in Bethlehem in 1863, the Salesian Center has been providing 

support to the children and youth of Bethlehem. The Center has been providing secondary vocational 

education since the early 1960s, in the fields normally offered by Palestinian vocational centers, including 

automotive mechanical and servicing, carpentry and furniture, welding, and electrical. It also provides 

vocational training in a small range of crafts. Salesian receives ratification from the Ministry of Labor, 

however, the basic education programs are ratified through the Ministry of Education & Higher 

Education. With an enrollment of about 150 students who are mostly male, the center offers a High 

School Certificate and range of trade-related Certificates.  

As with most VET-NGO League centers, student fees cover only a small percentage of the total running 

costs for delivering instructional programs. The Salesian Center faces constraints concerning poor salaries 

for teaching staff, out-dated equipment and machinery, and the courses of study no longer are responsive 

to the major current and emerging areas of employment throughout the Bethlehem governorate. The 

Center has a reputation as being a very responsive educational institution, but it nonetheless is running 

education and training programs that require significant upgrading. Moreover, the campus is old and the 

wear and tear on buildings, essential utilities, classrooms and workshops and instructional technology is 

now a pressing concern preventing the center from upgrading curriculum programs and approaches to 

teaching. 

The Salesian Center, as with other League centers, competes for a small range of human and financial 

resources. The pressing needs of this center are very similar to other centers providing instructional 

programs primarily to male students in a similar age cohort and destined for similar job outcomes.  

The solutions that are required for Salesian Center are similar to those of the centers in Ramallah and 

Jericho. This leads to the conclusion that the suggestions for the quality improvement of one center, with 

an emphasis on the traditional range of courses particularly for boys drawn from a similar age cohort and 

socio-economic circumstance, can be broadly the same for all like-minded centers. Accordingly, it is 

logical to look towards a League solution rather than a center by center approach.  

For instance, the Salesian Center needs urgent work in support of the upgrading of all courses of study, 

which in turn requires the quality improvement of teachers and instructors and the modernization of 

equipment, machinery, tools (hand tools and power tools) and instructional technologies. While some 

VET-NGO League centers offer the same courses of study that result in similar job outcomes, it is 

reasonable to suggest a one-size fits all approach is both cost effective and expedient. 

The areas of concern the Salesian VTC should address include: 

 

Action Items 
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Action Items 

 participate in the re-organization and positioning of the TVET- NGO League as a 

training authority; 

 develop a Whole Center Plan; 

 develop a comprehensive plan for the professional training and development of 

center staff which will need to include: 

(a) more robust planning in the area of industry engagement,  

(b)  stronger provisions for workplace training enabling structured workplace 

learning under the supervision of both enterprise trainers and center-based 

trainers,  

(c)  greatly improved social marketing and public relations exercises for student 

recruitment, and  

(d)  diversify work attachment areas for potential students based on expected 

labor market demand, particularly in emerging industries in proposed 

Industrial Parks. 

 with external assistance, significant upgrading of equipment, machinery and hand 

and power tools central to the content of instructional programs, and, the training 

of instructors to use and maintain the new equipment and machinery; and 

 

 justify the upgrading of equipment and machinery, investments in center 

infrastructure, power supply and water supply and sanitation to ensure that new 

equipment can be adequately housed and efficiently used in a safe working 

environment and that students work within a clean and safe working 

environment. 

 

Outline for Whole Center Plan- Salesian 

School/Vocational Training Center/Community College 

 Salesian Industrial Secondary School and Vocational Training Center 
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Core fields of study 

 
 Automotive, Carpentry, Electronics, Plumbing & Welding, Ceramics, advanced 

commercial computer operations  and applications (i.e., Programmable Logic 

Control and advanced lathe technology) 

 

  

Overall strategy for addressing market gaps 

 
 The school‟s Mission has a strong focus on identifying and enrolling at-risk youth 

across a wide geographical area. It places considerable energy into pre-vocational 

training as a first step or pathway for preparing semi-skilled workers in specific 

trades.  

 

 Immediate Action Items 

 
 Develop a Whole Center Plan. 

 

 
 Work on a range of safety issues in most workshops and storage areas. The school 

has many assets (equipment, machinery, tools, and sophisticated computers) that 

need to be housed in safe learning environments. Steps for undertaking this are in 

the draft Salesian Whole Center Plan. 

 

 Action items for the next 6 months 

 
 Develop strategies for managing occupational health and safety (and therefore 

student safety) 

 

 
 Apply building code standards for the use and storage of equipment, machinery and 

computer technology 

 

 
 Obtain training in asset management, maintenance and repair, including how to fix 

and service new equipment and technology. 

 

 
 Establish a system to develop and monitor demand for TVET courses of study 

related to market gaps 

 

 
 Develop and monitor costing systems to cover all assets and unit costs associated 

with education and training 
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 Develop regular professional reports 

 

 
 Develop systems for integrating new equipment and technologies with accredited 

courses of study. 

 

 Long-term Action Items 

 
 Upgrade skills of instructors through TOT. 

 

 
 Participate in the reorganization of the League as a training authority. 

 

 School potential for addressing market gaps 

 
 The school aims to equip students to undertake a formal education and training 

program that will enable graduates to enter the work force as semi-skilled labor. 

Most graduates are destined for local employment. Handicrafts, marble and stone, 

and construction are the key areas of economic strength in the governorate of 

Bethlehem. Other VTCs, Community Colleges and universities are meeting demand 

in these areas. Furniture businesses are common in the governorate and there is 

potential for the school to upgrade its courses in carpentry and joinery to meet 

demand for skilled labor in this area. 

 

 

It would make sense in preparing a Whole Center Plan for the Salesian VTC to work jointly with the 

Lutheran World Federation Center and Al-Bir TVET Center. All three centers face similar problems in 

roughly the same areas. Accordingly, a condition for assistance to these centers would involve the League 

providing educational leadership for modernizing the campuses and curriculum programs of these Centers 

within a single package. This would provide opportunities to rationalize the planning exercise.  

Joint approaches to upgrading the content of instructional programs and achieving uniformity in courses 

of study would prove to be a useful marketing exercise to employers who are seeking to understand what 

type of vocational training students are undertaking in these centers. It would also provide an opportunity 

for maximizing professional training activity required by all teachers and instructors in the three (3) 

centers. This would reduce the cost for providing professional training and secure League agreement on 

the most appropriate teaching standards to ensure a process of continuous improvement of staff.  

The internal logic of a whole center planning exercise, covering all three (3) centers would be a plan to: 

Action Items for three Centers combined 

 rationalize the courses of study of the three (3) centers into smaller pieces with 

the possibility of each center offering a different level of training in one trade 
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Action Items for three Centers combined 

discipline, enabling the movement of larger cohorts of students through the 

different levels with well-defined exit points based on qualifications. (This 

involves the use of one Certificate as a formal qualification with each campus 

providing a different level; 

 a tiered approach to an apprenticeship would be introduced. Each level of the 

apprenticeship experience would be equivalent to each level of training provided 

by the center responsible for the delivery of instructional programs at that level;  

 provision of a joint approach to the professional training of teachers and 

instructors in all three (3) centers to ensure that as a result of the joint WCP 

exercise, all staff would be trained and qualified in the new approach to training 

and assessment; 

 a formal regional approach to work attachments across the three (3) centers. All 

centers would use the same pool of employers/industries for work attachments 

and all centers would use the same training manuals for employers and skill set 

checklists for students in training;  and 

 as advised, the League would have oversight of this schedule of apprenticeship 

training and be responsible for the setting of standards by level with employers 

and industry councils. 

 

Talitha Kumi Community College, Beit Jala 

The Talitha Kumi Community College was established in 2000. As with the Dar Al-Kalima Community 

College, this relatively new educational institution is concerned with  a limited number of courses of 

study and job outcomes.  The college offers a two (2) year diploma program accredited by the Ministry of 

Higher Education and a two (2) to six (6) month program, mostly practical that is accredited by the 

Ministry of Labor.  The College‟s 30-50 students undertake courses of study in the hospitality trades, 

covering food preparation and cooking, hospitality (general), hospitality (front office) and reception and 

accommodation operations and services. This is a small student cohort for a wide range of courses. It is 

reasonable to assume that each field of study is actually a discrete subject. 

In addition to the classroom-based instructional program, the College has moved towards a traineeship 

system where its students spend four (4) days in hotels with two (2) days of classroom instruction a week. 

The college is well connected with local hotel owners. Some students are hired by these hotels before 

graduation. Still, the College experiences a 30% drop-out rate, which for a private TVET Center is very 

high. Interestingly, the College is located in poor accommodations and facilities. Most instructors are 

employed part-time. This may not assist in good student retention and cohort survival rates. Conditions 
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for training within the hotel industry itself will require further investigation as most modern approaches to 

TVET in tourism and hospitality rely heavily on hotel training venues and enterprise trainers. 

Pressing needs upon the College concern the low student enrollment, which results in overly generous 

student:teacher ratios. The high dropout rate and disappointing results in the area of teacher/instructor 

teaching qualification and readiness is a real concern for the ongoing viability of the College. Indeed, the 

low enrollment, on average 30 students, is an argument for conducting training programs in hotels 

themselves. An immediate prospect for the College to increase its viability would involve a partnership 

with Al-Bir TVET Center, which would benefit from a strong tourism and hospitality department because 

of its close proximity to The Intercontinental Hotels located in Jericho and Bethlehem.  

The Talitha Kumi Community College is in a position where the League can work with Talitha Kumi to 

find better ways for one center to contribute to the programming imperatives of another within the league 

and ultimately, nation-wide. Again, the possibility of a learning network or cluster training through a 

regional partnership is possible. 

Talitha Community College should: 

Action Items 

 participate in the re-organization and positioning of the TVET- NGO League as a 

training authority; 

 develop a Whole Center Plan; 

 develop a plan to decrease drop-out rates and include motivational and mentoring 

programs to encourage students to complete programs; 

 improve infrastructure to create a safe and inviting environment for students and 

employers; 

 develop a marketing campaign for increased enrollment; 

 develop a relationship with Al-Bir TVET Center to create a comprehensive and 

unified approach and curriculum for the hospitality industry;  

 investigate ways to train the incumbent workforce as a means to developing 

employer relationships; and 

 investigate opportunities to contribute to the programming imperatives of other 

VET-NGO League centers. 
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Outline for Whole Center Plan- Talitha Kumi 

School/Vocational Training Center/Community College 

 Talitha Kumi College  

 Core fields of study 

 
 Hospitality operations including commercial cooking and catering operations. 

 Overall strategy for addressing market gaps 

 
 Talitha Kumi College, as with other League centers, targets low income youth who 

may not be able to undertake education and training in a school setting. Many youth 

are drop-outs from secondary schools. The College is a wing of the larger Talitha 

Kumi School. The school has around 900 students, while the TVET wing has 

around 20-25 students at any given time. The College works with a range of hotels 

and restaurants and has been established to meet the demand for semi-skilled and 

skilled labor in the hospitality industry. 

 Immediate Action Items 

 
 The College does not have a fulltime TVET instructor based at the campus itself. 

The major action required in this period is the appointment of a fulltime teacher 

who can also play a key role in student welfare and counseling. The College cannot 

fund this position as fees and other income are very low.  

 Action items for the next six months 

 
 Identify and install courses of study in commercial cooking, catering operations and 

hospitality operations (reception, food and beverage). 

 
 Develop strategies for improving school to work transition through better student 

counseling. 

 
 Develop uniform procedures for work attachments by means of a traineeship system 

including employer checklists for managing a student placement. 

 
 Expand training provisions based on up-to-date courses of study. 

 Long-term Action Items 

 
 Upgrade skills of instructors through TOT.  
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 Participate in the reorganization of the League as a training authority. 

 School potential for addressing market gaps 

 
 The College was designed to address market gaps throughout Bethlehem for trained 

labor to staff hotels and restaurants. The College does not have plans to expand into 

new market niches as the priority is an overall quality improvement of the teaching 

program and work attachment arrangements. Demand for graduates in hospitality 

throughout the governorate of Bethlehem remains steady. Space limitations prevent 

the College from considering other trade disciplines. Progress is also needed in the 

larger Talitha Kumi School, for meeting labor market demand and targeting 

employment as graduates compete for vacancies. 

 

Palestine Polytechnic University, Hebron 

Provisions for TVET within the Palestine Polytechnic University are among the most advanced 

throughout the West Bank. The Friends of Fawzi Kawash for IT Center of Excellence and, the College 

of Applied Professions provide high-quality courses of study recognized as offering distinguished 

technical and educational programs. The TVET Centers offers two (2) year Associate Diploma Degrees, 

but offer short-term courses as well. These Centers are managed and supervised by a well-qualified 

teaching staff with a large amount of experience in technical education in both practical and theoretical 

aspects. Moreover, the College of Applied Professions is equipped with modern and highly specialized 

laboratories.  The University falls under the jurisdiction of the Ministry of Education and Higher 

Education. 

The PPU has argued that it is well placed to provide leadership for the other members of theVET-NGO 

League. Given the needs of the TVET Centers described in this Action Plan, there is logic in the League 

and PPU working together closely for mapping out the quality improvement process for all of the League 

centers. The PPU itself may be in a strong position to provide the professional training of center teachers 

and instructors, which must be a league priority. The capacity of the PPU to award teaching education 

qualifications, in conjunction with other universities, needs to be explored. There is also a role for the 

PPU to help the League define and set teaching standards consistent with those being developed for 

formal secondary school education. 

The PPU, does, however have areas of improvement that should be addressed. They include: 

 

Action Items 

 participate in the re-organization and positioning of the TVET- NGO League as a 

training authority; 
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Action Items 

 assist the League in further organizational development; 

 develop a Whole Center Plan; 

 develop a plan to hire specialized teachers in growth industries where courses are 

not being offered at this time; 

 further develop the job placement department for students; 

 develop a plan for infrastructure improvement and expansion of space; and 

 increase the relationship and opportunities to work in collaboration with the 

Labor Office; 

 

Outline for Whole Center Plan- PPU 

School/Vocational Training Center/Community College 

 Palestine Polytechnic University (PPU) TVET Centers   

 Core fields of study 

 
 Computing, Information and Communication Technology (informatics), 

Administrative Studies, Engineering, Stone Masonry (Marble and Stone TVET 

Center). 

 Overall strategy for addressing market gaps 

 
 The Industry Synergy Center has been set up by the PPU to strengthen industry 

linkages and to promote industry engagement with industry leaders. Course 

development is market led with new courses being developed in seven (7) trade 

disciplines. The courses are being developed by PPU staff, enterprise trainers and 

employers. 

 Immediate Action Itema 

 



Palestine Market Gap, Economic and Industry Cluster and Private Sector Linkages, February 2011 

32 
 

 Overcome access issues for TVET students needing to use PPU plant, equipment, 

workshops and classrooms. This includes issues with students needing to access 

equipment used at the vocational education and training level. Some PPU 

equipment is too sophisticated for most TVET students. 

 Action items for the next six months 

 
 Re-establishing PPU as a Center of Excellence for the professional training of 

TVET Center teachers and instructors. 

 
 Provide educational and academic leadership to improve student pathways between 

TVET Centers, Community Colleges and higher education institutions. 

 
 Strengthen industry engagement through a stronger focus on the core work of the 

Industry Synergy Center. 

 
 Improve work in course development in demand-led fields using industry expertise 

throughout Hebron and an increased use of enterprise trainers in research and 

development. 

 Long-term Action Items 

 
 Upgrade skills of instructors through TOT. 

 
 Participate in the reorganization of the League as a training authority. 

 School potential for addressing market gaps 

 
 PPU TVET Centers are active in recognizing market need and labor demand-led 

fields. Key Centers include the Friends of Fawzi Kawash IT Center of Excellence 

and the Stone and Marble (TVET) Center. As ICT and Marble and Stone are among 

the eight (8) industry clusters experiencing sector growth, the PPU provides strong 

evidence of responding to market need. The potential for the PPU to provide a base 

for the professional development of TVET Center teachers and instructors is key to 

ensuring those Centers have the capacity to be more responsive to labor market 

demand. 

  

 
V.  Conclusion 

Through the development of an Economic Status Analysis of the growth occupations and needs of 

industries in Palestine, MTC/GCT was able to identify the employment development requirements for the 

near future. Following up the economic review with a Gap Analysis of the Private VET-NGO League 

Centers, we were further able to identify the gaps between what current League TVET training providers 
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are offering and what employers are requiring, As a result we have developed this initial Action Plan to 

begin to provide direction to each of the TVET Centers and to Save the Children and USAID for the steps 

they must take to move towards a more demand-driven system. 

The role of the NGO-TVET League in the national context can be significant. While the government 

prepares to put in place the necessary instruments in support of TVET reform, the League of Vocational 

Education and Training Association Palestine can be proactive in relation to its own constituents. A range 

of actions the League can take to improve the relevancy and responsiveness of TVET Centers in relation 

to education and employment include: 

 positioning itself as a training authority with oversight of all private TVET Centers; 

 secure approval from the Ministry of Labor and Ministry of Education and Higher Education to 

be a Palestinian authority responsible for the registration of current and future private TVET 

Centers and for quality training and assessment services; 

 as a training authority, focusing on reviewing the quality of  outcomes being achieved by the 

TVET Centers (while enabling the TVET Centers to have the flexibility in demonstrating how 

their individual approaches to training provide quality outcomes for potential employers and 

industry); 

 designing and putting in place simplified and streamlined  standards to assess the quality of 

training delivered by TVET Centers and the integrity of qualifications awarded to graduates; 

 defining excellence criteria that TVET Centers may use voluntarily to improve their total 

programs; 

 ensure that teachers and instructors, at both TVET Centers and enterprise trainers on-site at 

industries, have, and maintain, the necessary training and assessment competencies and teacher 

training qualifications as determined by the League; 

 ensure that trainers have the relevant vocational skills and trade qualifications  in the trade 

disciplines covered by the TVET Center;  

 ensure that the strategies and methodologies for training and assessment meet the requirements of 

the Training Packages or courses of study delivered in each TVET Center;  

 offer training for the incumbent workforce as a way to further develop relationships with 

employers and enhance the Palestinian labor pool: 

 develop Training Networks with employers where industry and centers share in program 

development and courses offered, and 

 Consider industry cluster training for small employers who can‟t afford the time or funding for 

training of their current employees. 

 

Following this report, the MTC/GCT team will be spending a significant amount of time at each League 

Center to assist them in developing their Whole Center Plans and positioning themselves to become a 

possible regulatory body for private TVET providers under the new National Revised TVET Strategy and 

system in Palestine. 

 

Also included in this report are the strategies for each VET-NGO League Center to address market gaps 

and immediate action items, action items for the next six months, and long-term action Items.  The 

strategies and action items will all be considered when developing the Whole Center Plans. 

 

Appendix 1 includes a Sample Whole Center Plan.  

Appendix 2 includes profiles of all of the schools included in the Action Plan.   
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Appendix 3 includes a report from Dr. Stephen Duggan after his mission in February, 2011, to work with 

the League Centers on their Whole Schools Plans and action items. 

Appendix 4 includes a copy of each Whole Center Plan as of July 31, 2011.  Centers will continue further 

development of the plans and intermittent review every six (6) months. 
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Appendix 1:  Sample-Whole Center Plan 
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WHOLE CENTER PLANNING 

I. INTRODUCTION 

Within a national education system where there is a national approach to the organizational structure for formal education and training, a 
number of key planning documents are required for education development. This includes whole school (TVET Center) planning within the 
parameters of a curriculum framework and agreed student learning outcomes by level in standardized educational fields. 

A Whole Center Plan covers all facets of center management and curriculum and resource programming. It reviews center assets, 
resources, buildings and grounds, and students and staff. A key purpose of the Whole Center Plan is to explain the educational philosophy 
of the center. It describes how the center community proposes to achieve whole center objectives within the context of center financial 
and human resources. This can involve preparing a medium-term expenditure framework to capture the center’s growth and expansion.  

The Whole Center Plan describes the center in terms of its current status including all curriculum programs and the organization of the 
center’s resources (staff, space, facilities, equipment, tools, time and finance). The Plan identifies the center’s current priorities for 
educational development and the courses of action that the center proposes to take to address each priority.  It sets objectives for 
improving the quality of learning and teaching and for enhancing student learning outcomes.  

The Whole Center Plan serves as a basis for the work of the center as a whole and for evaluating and reporting on school progress and 
development. For it to be effective, the Whole Center Plan must be time bound, performance based and bench marked. 

II.  THE WHOLE CENTER PLAN FRAMEWORK 

The Whole Center Plan addresses the established features and the development priorities of the center. 

Part 1:  Established features of the Center 

A. Statement of Mission and Aims 

This statement reflects: 

 the characteristic spirit of the center and society in which it is based (cultural orientation) 

 the educational philosophy of the center’s patron (in this case the League). 
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The Statement of Mission is prepared in such a way that it is consistent with the values underpinning relevant legislation and national 
guidelines including the national economic development strategy, the Revised TVET Strategy (2010) and policy documents by the Ministry 
of Education and Higher Education relevant to the development and performance of the TVET subsector. 

Prompting questions towards a Statement of Mission 

 Who does the center serve? 

 What kind of education and training does the center seek to provide? 

 What are the educational goals that the center seeks to attain? 

 What kind of educational culture, climate, environment, and atmosphere does the center seek to create? 

 

B. Center Profile 

The Center Profile provides a brief overview of significant features of the center. The key features of a center profile can be grouped as 
follows: 

History 

 What were the significant points in the history of the center? 

 What traditions and distinguishing features shape the identity of the center? 

 Where is the center headed? 

 What are the key features of the road map? 

 How long should this journey take? 

 

Context 

 Center  type: single sex/mixed;  day/boarding/residential; non-fee-paying/fee-paying; languages of instruction  
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 Sector: Secondary Vocational, Vocational Training Center, Vocational Education and Technical Training, Community College 

 Size: number of students, Year Levels covered, enrollment patterns, average number of graduates each year 

 Student cohort profile: the socio-economic circumstances of students, local community and governorate; details on the extent and 
nature of the special needs of students. 

 

Structures and resources 

 Ownership 

 Management structure 

 Staffing 

o Teaching staff: subject teaching, work attachment, teacher and assessor, student/career guidance, school-industry liaison 

o Support staff: secretarial, caretaking, catering, cleaning, security. 

 Structures for: 

o In-center management (posts and levels of responsibility) 

o Center planning  

o Student welfare and guidance 

o Curriculum coordination: subject departments, program teams, subject coordinators 

 Physical resources: buildings, grounds, facilities, equipment, ICT resources, access to off-site facilities including provisions for 
workplace learning  

 Financial resources. 
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C. Curriculum 

This summary can be grouped as follows using the questions as prompts for the selection of information. 

Summary of curriculum provisions 

 What subjects and courses are provided, and at what levels? 

 What is the duration of major courses of study? 

 What qualifications do the graduates need to achieve? 

 What provision is made for students with special needs? 

 What provision is made for student guidance, including subject/course selection and career guidance? 

 What provision is made for core curriculum support and extra-curricular activities? 

 

Curriculum policies and practices  

This concerns center policy on: 

 Student access to and choice of subjects and programs. 

 Grouping of students for learning and for individual instruction. 

 Assessment (measuring student learning outcomes). 

 Working with employers/industry including workplace learning and assessment. 

 

Summary of arrangements for curriculum planning, review and evaluation 

What procedures does the center follow for: 

 The planning and coordination of subjects and courses. 
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 Addressing interdisciplinary themes and cross-subjects and courses. 

 Reviewing the appropriateness of curriculum programs at whole center level and at the subject and course levels. 

 Evaluating the effectiveness of curriculum  programs at the whole center level and at subject and course levels. 

 

Curriculum plans 

A center curriculum plan may include some, or all of the following: 

 Subject Department Plans (a plan for teaching and learning in each subject or subject area). 

 Program Plans (a plan for teaching and learning in each program offered by the center. For example: Apprenticeship Level 1 and 
Apprenticeship Level 2; transition to work and/or Level 3 instructional programs). 

  Information and communication technology plan including e-learning, e-business, online and blended learning. 

 

D. Provisions for student support 

Provisions may include: 

 Whole Center Career Guidance Plan 

 Plan for the education and training of students with special needs (poor families, poor access to transport for work attachments, 
scholarships) 

 Policies on social care for residential students, industry placement/work attachment, child care issues and child labor, substance 
abuse, communication, and healthy living. 
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E. Organizational policies 

 Policies advised by legislation and regulations from MoEHE and/or the TVET League (admissions, examinations, code of behavior, 
encouraging attendance). 

 Policies addressed in national TVET and employment guidelines and official documents. 

 Policies relating to staff (employment policies, deployment,  professional development, workplace safety, welfare,  involvement in 
decision-making). 

 Policies relating to center-community/industry links (consultation with employers on general training issues, consultation with 
other TVET Centers). 

 Policies and procedures to facilitate center administration (organization of academic calendar, center tours, employer/industry 
visits). 

 

F. Outline of Center review and evaluation practices 

 What self-review, monitoring and evaluation activities does the center undertake?  

 When and how often do they take place? 

 Who is consulted? 

 How is evidence gathered? 

 How are findings addressed? 
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III. DEVELOPING AN IMPLEMENTATION PROCESS AND SCHEDULE FOR A WHOLE CENTER PLAN 

 

Part 2:    Whole Center Plan Development Section 

 

1. Summary of factors governing center development need 

Center development needs will emerge from: 

 Center self-review, monitoring and evaluation of its own operation and consequent identification of student need that is not being 
catered. 

 Areas where the quality of provision could be improved or where opportunities for development could be availed. 

 Recommendations in a Whole Center Evaluation. 

 Local context factors in the catchment area (demographics, changes in socio-cultural composition, economic development/decline, 
transport factors, relationship with other centers). 

 National context factors (national education policies, national action plans, introduction of new curriculum programs). 

 

2. List of the center’s approved education development needs. 

The list should distinguish between: 

 Development needs that are being “shelved” for attention in the future. 

 Development needs that have been selected as priorities for attention in the current planning cycle. 

 The development or review of a policy can be included as a priority in the development section. 

 

3. Action Plans and Annual Implementation Plan to address the development priorities. 
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Action Plans specify targets, tasks, timeframes, resources, finances, success criteria, and systems for monitoring and evaluation. 

4. Summary of Action Plan Program/Annual Implementation Plan for the current cycle of planning. 

 

5. Proposed timeframe for addressing “shelved” priorities. 
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Evaluating the effectiveness of the implementation of a whole center curriculum plan using the 10 characteristics of effective whole center curriculum 
planning  

 

Characteristics of effective whole center curriculum 
planning  

 

How effectively have we implemented our whole center curriculum plan? 

Effective whole center curriculum planning. How effectively was this characteristic displayed? 
What is the evidence?   

What actions are required for future 
planning and implementation?    

1.  Places the learner at the center of curriculum planning 
through having the students’ needs, backgrounds, 
perspectives, interests, achievement and ways of learning, 
inform curriculum design. 

  

2.  Is a collaborative process where the school’s goals, 
targets, challenges and opportunities from the Whole 
Center Plan and Annual Implementation Plan are looked at 
in their entirety. 

  

3.  Reflects shared values, beliefs and understanding about 
the knowledge, skills and behaviors students are to learn 
and how this can be achieved and transferred to the world 
of work. 

  

4.  Provides connectedness between the strands, domains 
and dimensions of Essential Learning Standards across 
course levels to ensure coherence, balance and continuity. 

  

5.  Clearly links standards, pedagogy, assessment and 
reporting practices. 

  

6.  Encourages student learning at a deeper, transferable 
and enduring level through a co-ordinated approach to 
learning and teaching across different year levels, 
subjects/programs. 
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7.   Reduces the level of disparity in student achievement 
between classes and within classes. 

  

8.  Involves selection of the most appropriate programs, 
organization, structures and resources to best support 
students to achieve the standards in the national 
curriculum framework.  

  

9.  Encourages all staff to build knowledge and expertise 
together as they share responsibility for improving student 
learning outcomes. 

  

10.  Establishes a procedure for monitoring and evaluating 
the planning process.  
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Appendix 2:  Profiles of the Centers 
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Al Bir Society- Jericho 

 

Profile summary 

Year program was first offered 1952 

Number of applicants per year 170 

Programs offered 

35 different courses in metal work, 

auto mechanics, electrical 

engineering, carpentry, and sewing. 

Length of the programs Two years 

Total student enrollment 150 

Total enrollment in each program /course  8-14 students 

Total female student enrollment 9% 

Total number of graduates per year About 150 

Student fees per year None, students don‟t pay fees 

Date curriculum was last updated 2008 

Average age of textbooks 5 years 

Is field work or field study a required part of the curriculum Yes 

Percentage of time students spend in practicums/work attachments 80% 

Ministry Ministry of Labor 

Diploma 2 year diploma 



Palestine Market Gap, Economic and Industry Cluster and Private Sector Linkages, February 2011 

48 
 

Dar Al Kalimah Community College- Bethlehem 

 

Profile summary 

Year program was first offered 2006 

Number of applicants per year Over 130 

Total student enrollment Around 130 not including students attending short courses 

Programs offered 

Documentary Filmmaking                 Tourist Guides 

Multimedia                                         Graphic Design 

Communication 

Fine Arts 

Jewelry 

Glass & Ceramics 

Music 

Performing Arts 

Cultural Management 

Length of the programs Two years, in addition to short courses 

Total female student enrollment 40% 

Total number of graduates per year About 130 

Student fees per year Depends on the program 

Date curriculum was last updated 2009 

Average age of textbooks 5 years 

Is field work or field study a required part of the 

curriculum 
yes 

Percentage of time students spend in 

practicums/work attachments 
80% 

Ministry 
Ministry of Labor (for the continuous education short courses) 

Ministry of Education (for the two year courses) 

Diploma 
A certificate for continuous education for the short courses 

A diploma for the two year programs 
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Evangelical Lutheran School of Hope- Ramallah 

 

 

 

The VTC in Hope School has not been established yet - could not evaluate at this time 
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LWF – Vocational Training Center of Ramallah 

 

4
 

Profile summary 

Year program was first offered 2004 

Number of applicants per year 150 

Programs offered 

Auto mechanics, carpentry, electronics/ 

telecommunications, and aluminum 

welding  

Length of the programs 1 year 

Total student enrollment 100 

Total female student enrollment 20 

Total number of graduates per year 64 

Student fees per year NIS 3000 

Date curriculum was last updated 2009 

Average age of textbooks 5 years 

Is field work or field study a required part of the curriculum Yes 

Percentage of time students spend in practicums/work attachments 80% 

Ministry Ministry of Labor 

Diploma Diploma for the 1 year programs 

                                                           
4
 http://www.lutheranworld.org/What_We_Do/DWS/Country_Programs/DWS-Middle_East.html 
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Palestine Polytechnic University PPU- Hebron 

 

 

 

 

 

 

 

Profile summary 

Year program was first offered 
1978 

BA 1990 

Number of applicants per year Over 5000 

Programs offered 

Computer and Information Technology 

Administration and Banking 

Engineering Professions 

In addition to other short courses in different  topics 

Length of the programs 

On VET and TVET level PPU offers two-year diploma degrees in 

addition to short courses, and has been offering a Bachelor of Science 

degree in a number of engineering programs since 1990. 

Total student enrollment 5000 

Total female student enrollment 30-40% 

Total number of graduates per year Around 4500 

Student fees per year Depends on the program 

Date curriculum was last updated 2009 

Average age of textbooks 5 years 

Is field work or field study a required part of the 

curriculum 
Yes 

Percentage of time students spend in 

practicums/work attachments 
80% 

Ministry 

Ministry of Labor (for the continuous education short courses) 

Ministry of Education (for the two year programs offered by the College 

of Applied Professions at the PPU) 

Diploma 
A certificate for continuous education for the short courses 

A diploma for the two year programs 

 

http://en.wikipedia.org/wiki/Bachelor_of_Science
http://en.wikipedia.org/wiki/Engineering
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Salesian Technical School – Bethlehem 

 

Profile summary 

Year program was first offered 
Industrial School 1863 

Center: 1980 

Number of applicants per year 350 “school and centers” 

Programs offered 

Mechanics  Electricity 

Carpentry  Welding 

Ceramic and Wood Carving 

in addition a regular industrial high school education. 

Length of the programs 1 year  -- In addition to short courses  

Total student enrollment 300 

Total enrollment – Centers 150 

Total enrollment - College 150 

Total female student enrollment 1% 

Total number of graduates per year 280-300 

Student fees per year 900 NIS 

Date curriculum was last updated 2008 

Average age of textbooks 5 years 

Is field work or field study a required part of the 

curriculum 
Yes 

Percentage of time students spend in 

practicums/work attachments 
75% 

Ministry 

Ministry of Higher Education for the regular industrial high 

school education 

Ministry of labor for the short courses 

Diploma 
High school certificate 

Certificate for short courses 
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Talitha Kumi College – Beit Jala 

 

 

Profile summary 

Year program was first offered Center 1995 -- College 2000 

Number of applicants per year 60 

Programs offered Culinary               Hospitality 

 Reception             Hotel Accomodations 

Length of the program Two programs :  

1-Two years “diploma” accredited by the 

MoHE 

2- 6 months “mostly practical” accredited by 

the MoL 

Total student enrollment 56 

Total enrollment – Center 16 

Total enrollment - College 40 

Total female student enrollment 10% 

Total number of graduates per year 50 

Student fees per year 700 NIS 

Date curriculum was last updated 2009 

Average age of textbooks 10 years 

Is field work or field study a required part of the curriculum Yes 

Percentage of time students spend in practicums/work attachments 80% 

Ministry Ministry of Education  -- two year program 

Ministry of Labor for the 6 month course 

Diploma Diploma for the two year program 

Certificate for the short course  
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YWCA – Ramallah 

5
 

 

Profile summary  

Year program was first offered 1985 

Number of applicants per year Over 50 

Programs offered 
Secretarial and office 

management 

Length of the program 1 year 

Total student enrollment 50 

Total female student enrollment 100% 

Total number of graduates per year About 50 

Student fees per year 3000 NIS 

Date curriculum was last updated 2008 

Average age of textbooks 5 years 

Is field work or field study a required part of the curriculum yes 

Percentage of time students spend in practicums/work attachments 80% 

Ministry  Ministry of Labor 

Diploma 
Diploma for the 1 year 

program 

                                                           
5
 http://www.ywca-palestine.org/Locations/Ramallah.htm 
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Appendix #3:  Project Manager’s Report – February 2011 
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Immediate priority action for VET-NGO League Centers: briefing note from 

MTC/GCT Project Manager- Stephen Duggan (February, 2011) 

This report provides a summary of urgent priority actions for VET-NGO League Centers that 

should be addressed in the next six to nine months, broken down into categories of immediate 

actions, actions for the next six months and long-term actions. The report is based on findings 

from a regional action plan for the League TVET Centers and the action list prepared for each 

TVET Center as a sub-set of that regional action plan (January 2011). Both reports have already 

been submitted with each action list revised after consultation with TVET Center Directors 

(February 2011). Priority action for the VET-NGO League TVET Centers is essentially the most 

immediate tasks that have to be undertaken for a TVET Center to be more prepared to respond to 

new labor market demand in emerging economic sectors crucial to the economic growth of 

Palestine.  

 

Each TVET Center is focused on providing vocational education and training to meet 

employment demand in quite specific trades and professions. This demand tends to be steady and 

Center Directors advise of employment rates of up to 80% of students within the first year of 

graduation. Strong employment is often due to students or graduates participating in a work 

attachment, resulting in employers continuing with the student after graduation. An important 

development in the TVET sub-sector is growing TVET Center interest in continuous education 

and lifelong learning for those graduates already employed and the local community in general. 

Several Centers have started to offer courses for the incumbent workforce and have plans to 

expand current provisions where there are robust signs for community demand.  

 

Despite serious weaknesses in systemic governance that undermine the quality and performance 

of the TVET system in Palestine, the VET-NGO TVET Centers demonstrate strong educational 

leadership and indeed curriculum leadership with many Center Directors basing the selection of 

the courses of study offered on labor market studies conducted by the Center itself or consultants 

hired for this purpose by the Center. The Centers also demonstrate strong resilience with several 

having plans for expanded facilities to enable the upgrading of education and training in 

vocational skills development.  

 

However, the key issue facing the Centers is the need for a consistent and transparent framework 

of support for the funding for campus and course expansion, course upgrades and the quality 

improvement of staff.  Funding of TVET Centers in the past appears to be for  specific structure 

upgrades and not for the system as a whole. Whether it be new classrooms, equipment or even a 

complete building, this funding is often not linked to parallel activity in campus development to 

ensure that the funding received results in improved student learning outcomes and higher rates 
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of employment. It is in this context that the urgent priority need for each Center is now briefly 

described. 

 

1. The Lutheran World Federation-Vocational Training Center (LWF-VTC) is among 

the better operated VTCs (public and private) in Ramallah. It has a strong program in industry 

engagement and delivers TVET courses that are relevant and practical. It has a work attachment 

program that returns high rates of employment in local industries. The LWF-VTC is currently 

running at full capacity and although seeing the need to diversify course offerings in new 

demand-driven trade disciplines, the VTC faces constraints in space. To upgrade the quality of 

training and install new, modern equipment and machinery for training purposes, it requires 

funding for the construction of a new campus.  

 

Development of a training facility would better enable the LWF-VTC to meet market demand for 

greater trade specialization and increased skill levels in demand-driven trade disciplines. New 

campus development would enable the LWF-VTC to provide modern workshops resulting in 

more specialized training in automotive (service, repair, mechanical and electronic) being 

demanded by industry, and in particular the Ramallah industrial zone (automotive section).  

 

The LWF-VTC already has the necessary land for a new campus and all required permits from 

the PNA. The Center‟s management is looking for a new funding opportunity. The LWF-VTC‟s 

current plant and equipment will not enable it to upgrade courses to meet demand in new trade 

disciplines which will face skill shortages in planned industry zones. The Center‟s management 

accepts the constraints but recognizes that the type of trade preparation provided more developed 

countries cannot be matched in Palestine using existing plant and infrastructure. 

 

2. The Salesian Technical School is primarily designed to serve the needs of Palestinian 

youth who have fallen out of the safety net that a formal school education provides. The School 

has a strong focus on pre-vocational training and work readiness skills to enable poor, 

disadvantaged, traumatized or otherwise disaffected youth to enter civil society on a more 

equitable basis. The school has many assets (equipment, machinery, tools, and sophisticated 

computers) that need to be housed in safe learning environments. Steps for undertaking this 

involve: 

 

 the identification of affordable strategies for managing occupational health and safety 

(and therefore student safety); 

 applying building code standards for the use and storage of equipment, machinery and 

computer technology; 

 training in asset management, maintenance and repair, including how to fix and service 

new equipment and technology; and 
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 establishing a system to develop and monitor demand for TVET courses of study related 

to market gaps 

 

The Center has many needs for the educational development of the campus itself and staff, but 

the more effective use and management of assets, classrooms and workshops presents the most 

immediate and urgent priority. 

 

3. The Al-Bir Center has been well supported by numerous donors. New workshops, 

dormitories and equipment have been consistently provided to the Center. However, the Center 

shows clear weaknesses in school governance. This has resulted in an urgent need for the better 

utilization of learning environments (classrooms, workshops and shop floors) and a more 

efficient use of dormitories and teaching hours. Space is poorly utilized and the school‟s capacity 

for a large enrollment is not being maximized. The Center should receive technical assistance to 

develop more efficient strategies for campus and student management. This will involve the 

identification of strategies to increase student numbers, maximize the use of space and teaching 

hours and sensible teacher to student ratios. The development of a Whole Center Plan is a 

priority for the immediate planning period. 

 

4. The Talitha Kumi Community College, as with the Salesian Technical School, serves 

disadvantaged youth. By focusing on hospitality occupations, the College is able to run an 

efficient teaching program using limited space and equipment. The key issue facing the College 

is the absence of full time instructors based at the campus itself. The major action required in this 

period is the appointment of a full time teacher who can also play a key role in student welfare 

and counselling. The College cannot fund this position as student fees are very low and there is 

no plan in place for creating a self-sustaining budget and system.  

 

5. The YWCA-Ramallah has received strong support from USAID for renovating its 

current suite of classrooms and computer laboratories. USAID has also funded a new campus 

building with generous provisions for classrooms and computer laboratories including new 

computers. The YWCA has in place provisions for the design and development of new courses 

of study to meet market demand in several professions where demand is unmet. The key 

challenge facing the YWCA is the absence of funding for classroom furniture, furniture for staff- 

including storage, and instructional technology. Urgent action is required in this area to ensure 

the YWCA is fully operational by September 2011.  

 

If the YWCA-Ramallah is unable to equip classrooms with the necessary furniture and 

instructional technology, plans for expanding curriculum programs into new demand-led areas 

and a broader continuous education program will unravel. The purpose and integrity of the 
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existing donor investment will also be diminished as the quality of teaching will suffer.  The 

YWCA will need technical assistance to develop a self-sustaining budget and system. 

 

6. The Dar Al Kalima Community College is one of the most modern and well equipped 

educational institutions in Palestine. Its Mission is to be highly responsive to labor market 

demand and the need for the quality improvement of education and training through modern, 

relevant and practical courses of study. The College‟s selection of courses of study is determined 

by labor market demand and courses that are deemed to be no longer relevant to market gaps are 

superseded by more relevant courses.  

 

The key assistance that Dar Al Kalima will require to move rapidly into a workforce skills 

development framework that crosses both TVET and higher education, is technical assistance for 

quality operational research and labor information to inform forward planning. The College‟s 

strong market-related operations require market studies forecasting new demand which the 

College is prepared to embrace and adapt their programs accordingly. Plans to expand programs 

in continuous education are evidence of the College‟s commitment to lifelong learning. 

 

7. The TVET Centers within the Palestine Polytechnic University (PPU) are highly 

responsive to the market place. One TVET Center enjoys Center of Excellence status in the area 

of information communication and technology which includes high rates of graduate 

employment. The key issue confronting the PPU TVET instructors is student access to suitable 

equipment and machinery for training. Students have access to PPU plant, equipment, workshops 

and classrooms, but they are often too sophisticated for the requirements of vocational education 

and training. If issues in systemic governance, preventing TVET students from accessing 

university courses were removed, this could help.  However, the PPU needs to continue to 

develop strategies for a self-sustaining budget and system. 

 

An improved approach to articulation and pathways would enable the PPU to successfully 

operate a dual sector university. This matter is within the control of the university and does not 

require external assistance. 

 

Summative conclusion This briefing note provides an overview of the most pressing needs of 

TVET Centers that should be addressed immediately to ensure that the Centers are operating at 

full capacity and can better meet skills shortages in key industry clusters. As can be seen, several 

Centers can make significant progress with little assistance for the immediate future. Medium 

and long-term needs have been discussed elsewhere in the Action Plan Report and those 

involving the development of improved learning environments linked to major curriculum 

reforms will need to be addressed over the long term. 
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A key issue facing all VET-NGO TVET Centers is fragmentation in the funding environment. In 

a number of cases donor support has contributed to an improvement in either teaching, learning 

environments, the provision of equipment or the installation of advanced computer technology, 

but the approach to this funding has been in small amounts for specific upgrades and not 

coordinated as part of a self-sustaining plan for each center. Budgets in support of operations and 

maintenance, are critical to any investment in plant and infrastructure and their absence will 

greatly reduce the lifespan of what is quite often very expensive equipment. 

 

Furthermore, in some cases, expensive technology procurement has not contributed to the 

framework of the quality improvement of instructors and teachers, the provision of a relevant 

course of study or curricula and delivery of the required training in occupational health and 

safety. A comprehensive, well thought out, self sustaining budget and system are needed for each 

VET-NGO League institution and the League as well. 

 

Another immediate need of the VET-NGO League is to coordinate a more collaborative 

approach to employer connections and approach for eliciting support from the private sector.  A 

uniformed system for work attachments (pre-apprenticeships) is imperative.  The League must 

have technical assistance in developing a structured private-sector approach to ensure a demand-

driven system.  

 

By and large, the TVET Centers are operating well in a resource constrained environment. Each 

VET-NGO League Center‟s Mission has a social dimension in addition to employment outcomes 

and this contributes to the quality of the learning environment and the overall social character of 

each Center. In this vein, Center Directors are seeking more certainty and clarity in funding and 

direction from the League administration, so that approaches to whole center planning can be 

developed more strategically and with a more certain horizon.  

 

As the Palestinian TVET system in general has significant flaws in systemic governance, the 

VET-NGO Centers themselves are having to take responsibility for tasks better handled by a 

national training authority or national TVET agency. These systemic gaps add to the uncertainty 

that Center Directors experience in making clear links between the integrity of a course of study 

and subsequent graduate employment. It also contributes to variances on strategies to upgrade 

the quality of courses and secure more widely recognized accreditation  and certification.  

Funding agencies must insist that investment in project activity is  conditional upon other 

outcomes, but the League as a whole needs to find ways to become self-sustaining and not 

donor-dependent. 
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AL BIR SOCIETY 

JERICHO 

TEL: 0 0 9 7 2 - ( 0 ) 2 - 2 3 2  2 6  4 1  

F A X :  0 0 9 7 2 - ( 0 ) 2 - 2 3 2  2 5  8 3  

E - M A I L :  Info@albir-society.org.ps 

W E B S I T E :  www.albir-society.org.ps 

 

ة ي ع و ر ج ث ل ء ا ا ن ت ا ء ت ا د ه ش ل  ا

ا ح ي ر  ا

ف ت ا 0: ه 0 9 7 2 - ( 0 ) 2 - 2 3 2  2 6  4 1 

س ك ا 0 :ف 0 9 7 2 - ( 0 ) 2 - 2 3 2  2 5  8 3 

ل ي و ي  Info@albir-society.org.ps  :ا

 www.albir-society.org.ps: صفحة

 

 

WHOLE CENTER PLAN  

AL BIR VOCATIONAL TRAINING CENTER, JERICHO 

 

I. Introduction 

 

 Al Bir Vocational Training Center (VTC) is very well placed to be providing education 

and training in the areas of tourism and hospitality, automotive maintenance, and 

servicing and repair. There is not a need for high-level training in these fields, rather 

vocational skills development including a broad-based pre-vocational program for 

Jericho job seekers, displaced populations and refugees, is in order. The VTC has not 

diversified operations in these areas but has rather confined training to the traditional 

trades and crafts covered by most public and private TVET Centers in the West Bank.   

 

 The Al Bir Society recently elected a new Board of Directors who is working on updating 

the strategic plan for the Society. The new Board is reviewing innovative strategies to 

assist students as well as the communities students come from. One idea being developed 

involves graduates returning to the VTC to provide short workshops to communicate 

industry needs to current students. Another idea being developed concerns assisting 

graduates to start their own company in their home villages through a small donation and 

in the form of loans from local banks for small business development. 

 

II. The Whole Center Plan Framework 

 

 The whole center plan addresses the established features and the development priorities 

of the center. 

 

 Part 1: Established Features of the Center 

 

 a. Statement of Mission and Aims 

 

  To be determined. 

mailto:Info@albir-society.org.ps
mailto:Info@albir-society.org.ps
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 b. Center Profile 

 

  i. History 

 

   The Al Bir society is a non-governmental organization founded in 1952. It 

is located at the entrance of the refugee camp of Aqabat Jaber. The society 

was founded to provide assistance to orphans and social cases, whose 

parents died in the first Arab-Israeli war in 1948. The society is funded 

partially by the Palestinian Authority (PA) as well as donations, 

workshops, revenues, tuition fees, membership fees, and private and 

international donors.  Jericho is one of the most famous Palestinian towns 

worldwide because of its religious and historical importance. A number of 

historical and archaeological sites are located in the area.  

 

   The Al Bir Society which includes the Vocational Training Center (VTC), 

a Kindergarten, sports camp, and other community activities and services 

acts as a charitable society. Al Bir is very active in the community and 

refugee camp and believes in developing the needs of the communities 

within the Palestinian villages it serves. The Al Bir Vocational Training 

Center (VTC) opened in 1952 and serves around 150 boys and girls, 

ranging from 15 to 18 years of age, coming from different areas of the 

West Bank. It serves as a residential training facility for boys. Some of the 

poorest students from all districts of the West Bank are served at Al Bir. 

Many are drop-outs from secondary schools or students who cannot cope 

with formal education and training.  

 

   Students do not pay fees and attendance is somewhat irregular. The Al-Bir 

Vocational Training Center (VTC) is governed by the Ministry of 

Education & Higher Education, The Ministry of Labor and the Ministry of 

Social Affairs.  The center has received generous support from 

development assistance agencies over recent years. This has resulted in 

increased classrooms and dormitory space, new equipment, renovated 

automotive shop, and safety clothing. However, these improvements have 

not been accompanied by increased enrollment. The school profile 

summary is outlined in table 1. 

 

Al-Bir Vocational Training Center Profile Summary 

Year Opened 1952 

New Applicants per Year 170 

Programs Offered Auto Mechanics 

Electrical 
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Carpentry 

Painting 

Tailoring and Sewing 

Upholstery 

Welding 

Length of the Programs 3 years 

Total Enrollment  150 

Female Enrollment 9% 

Graduates per Year Approximately 150 

Annual Student Fees Free 

Curriculum Updates 2008 

Average Age of Texts 5 years 

% of time spent in work attachments 

and field assignments 

80% 

Responsible Ministry Ministry of Labor and 

Ministry of Education and 

Higher Education 

Certification/Award 3 year diploma 

   Table 1 

 

  ii. Context 

 

The school focuses on behavior and employability skills in all facets to 

include dormitory living, vocational training, and academic studies. The 

center employs two social workers who counsel students as needed 

concerning a variety of issues. Several vocational courses are provided 

over a two-year period and one year training in the market in the fields of 

1) Carpentry and Painting, 2) Welding, 3) Auto mechanics, 4) Electrical, 

5) Upholstery, and 6) Tailoring and Sewing. The course of hotel and 

restaurant management is a priority for the future; however, because of the 

dire economical and social conditions and the crisis in the tourism sector, 

the Al Bir Society Board has postponed this course. In addition to the 

vocational training courses the structure is composed of lodging for the 

students, playgrounds, and a kitchen used by the vocational training 

course. Table 2 outlines number of students by course for the period of 

2010 through 2011. 

 

Al Bir VTC School Statistics for 2010 – 2011 School Year 

Fields of Study Number of students enrolled 

Automotive 54 

Carpentry and painting 46 
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Electrical Engineering 48 

Metal Work and welding 17 

Tailoring and Sewing 14 

Upholstery 16 

Total Enrollment  

   Table 2 

 

iii. Structures and Resources 

 

Al-Bir has a total of 22 staff. There are a total of 10 teachers, including 1  

   female teacher for the sewing courses. Teachers are qualified and required  

   to have a minimum of a diploma degree. The Al-Bir staffing structure is  

   outlined in table 3. 

 

Al-Bir VTC Staffing Structure 

Administration and 

Management 

Manager of the Center, Head of the Student’s 
Affairs Department, Manager of the Dorms, 2 
Social Workers 

Teaching  10 instructors (divided on the vocations 
taught at the center) 

Support Staff 3 guards, 3 janitors, 3 cooks 

   Table 3 

 

c. Curriculum 

 

Curriculum provision and processes is being articulated by Save the Children. 

However, in the course of development of the Whole Center Plan, we were able to 

identify the following information. The following curriculum planning matrix 

(table 4) may be used to effectively evaluate and implement a whole center 

curriculum plan. 

 

Characteristics of effective whole 

center curriculum planning 

How effectively have we implemented our 

whole center curriculum plan? 

Effective whole center curriculum 

planning. 

How effectively was 

this characteristic 

displayed? What is 

the evidence? 

What actions are 

required for future 

planning and 

implementation? 
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Characteristics of effective whole 

center curriculum planning 

How effectively have we implemented our 

whole center curriculum plan? 

Effective whole center curriculum 

planning. 

How effectively was 

this characteristic 

displayed? What is 

the evidence? 

What actions are 

required for future 

planning and 

implementation? 

Places the learner at the center of 

curriculum planning through having 

the students‟ needs, backgrounds, 

perspectives, interests, achievement 

and ways of learning, inform 

curriculum design. 

  

Is a collaborative process where the 

school‟s goals, targets, challenges and 

opportunities from the Whole Center 

Plan and Annual Implementation Plan 

are looked at in their entirety. 

  

Reflects shared values, beliefs and 

understanding about the knowledge, 

skills and behaviors students are to 

learn and how this can be achieved 

and transferred to the world of work. 

  

Provides connectedness between the 

strands, domains and dimensions of 

Essential Learning Standards across 

course levels to ensure coherence, 

balance and continuity. 

  

Clearly links standards, pedagogy, 

assessment and reporting practices. 

  

Encourages student learning at a 

deeper, transferable and enduring 

level through a coordinated approach 

to learning and teaching across 

different year levels, 

subjects/programs. 

  

Reduces the level of disparity in 

student achievement between classes 
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Characteristics of effective whole 

center curriculum planning 

How effectively have we implemented our 

whole center curriculum plan? 

Effective whole center curriculum 

planning. 

How effectively was 

this characteristic 

displayed? What is 

the evidence? 

What actions are 

required for future 

planning and 

implementation? 

and within classes. 

Involves selection of the most 

appropriate programs, organization, 

structures and resources to best 

support students to achieve the 

standards in the national curriculum 

framework. 

  

Encourages all staff to build 

knowledge and expertise together as 

they share responsibility for 

improving student learning outcomes. 

  

Establishes a procedure for 

monitoring and evaluating the 

planning process. 

  

  Table 4 

 

d. Support Services 

 

i. Work Attachment 

 

 Although Jericho has many industries there is an absence of strong linkages 

between the Center and key industry clusters. An important part of the 

VTC‟s TVET program is missing. Students are involved in work 

attachments in their third year for nine months (July through April). Work 

attachments are a prerequisite for graduation. Students are required to find 

their own work attachment. Once the attachment is found, an official 

agreement is signed between the center and the employer. 

 

ii. Gender 

  

 Male students are provided with food and lodging within the structure of the 

society. Female students attending the tailoring and sewing course mainly 

come from the Aqabat Jaber camp and return home on a daily basis. There is 
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a Kindergarten provided for the female students‟ children. Females attend 

school from 7 am to noon. 

 

iii. Special Needs 

 

 The VTC has a social safety net function by enabling students who have 

dropped out of school to re-enter education and training and then find 

improved opportunities for contributing to their own communities. The 

priority for enrollment is given to orphans and young people with hardship 

cases. Students are allowed to visit their homes every three weeks for three 

days. Academic subjects are taught each school day from 7:15 am to 10:00 

am. Teachers prepare students in subjects which are tested on the Tawjihi. 

Some students are passing the Tawjihi in their village of record. 
 

iv. Career Guidance and Placement 

 

 Although well placed as a central educational institution in Jericho, the 

Center has not demonstrated a strong grasp of industry engagement as a 

critical component in vocational education and training. A key feature of 

industry engagement is employers‟ evaluations of learners‟ competency and 

skills development and its relevance to work and further on-the-job training. 

There is no formal career guidance and placement program at Al Bir. 

 

v. Processes for Follow-Up 

 The school is in the process of entering graduate data into the new student 

records system supplied through Save the Children and plans to use this 

system to track graduates‟ attachment to the market place. 

 

e. Organizational Policies 

 

The school has recently developed policies, procedures, and job descriptions and 

is in the process of implementing these. They have also recently created a 

strategic plan.  

 

III. Developing an Implementation Process and Schedule for a Whole Center Plan 

 

 Part 2: Whole Center Plan Development Section 

 

a. Factors Influencing Development Needs 

 

The VTC is well placed, being in Jericho, to consider phasing out some existing 

trade disciplines and job outcomes and entering new fields. Basic automotive 

servicing and tourism present the logical market niches.  The major sectors 

requiring skilled labor in Jericho include agro-industries, handicrafts, tourism and 

restaurants (kitchen operations). Al Bir desires to improve their relationships and 
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strategies for eliciting assistance and opportunities with employers; increase 

enrollment; and make better use of its space and classrooms. 

 

 b. List of Center Needs 

 

Al Bir is in need of increasing female enrollment and opportunities; creating 

strategies for improving school-to-work transition; upgrading courses of study in 

automotive, carpentry, and welding; and expanding training provisions based on 

up-to-date courses of study in new trade disciplines. 

 

 c. Action Steps for Additional Capacity Building in the Next Six (6) Months  

 

1. Better utilization of learning environments (classrooms, workshops, shop 

 floors, and dormitories. 

 

2. Identification of strategies to increase student enrollment. 

 

3. Develop strategies for improving school to work transition and employer 

 relationships. 

 

d. Suggested Future Interventions Based on the Palestine VET-NGO League 

 GAP Analysis Report 

 

Seven major gaps in the national TVET system and the training programs of the 

NGO-TVET League were identified in the GAP Analysis. The gaps indicate 

where training provided by the League institutions is not responsive or directed 

towards the growth industries and employer expectations in Palestine. The seven 

gaps include: 

 

1. Fragmented national system and framework; 

2. Poor internal and external collaboration; 

3. Outdated training programs; 

4. Limited employability skills training; 

5. Limited staff preparation and qualifications; 

6. Lack of resources; and 

7. Lack of financial resources. 

 

Table 5 outlines suggestions for capacity building steps in the future. The action 

steps are tied to one or more gaps identified in the GAP Analysis. 

 

Al Bir Suggested Future Capacity Building 

Better utilization of learning environments (classrooms, workshops, and shop 
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Al Bir Suggested Future Capacity Building 

floors) and better use of dormitories. (Gap 6; Gap 7) 

Develop policies and procedures for curriculum practices to include: planning, 

review, and evaluation. (Gap 2; Gap 4) 

Create internal center evaluation policies and procedures for continuous quality 

improvement. (Gap 2; Gap 4) 

Increase enrollment, including more females. (Gap 2; Gap 3) 

Develop strategies for improving school and work transition and employer 

relationships. (Gap 2; Gap 4) 

Upgrade courses of study in automotive, carpentry, and welding with assistance 

from the private sector and the Save the Children curricula upgrade activity. (Gap 

6; Gap 7) 

Expand training provisions based on up-to-date courses of study in new trade 

disciplines such as hotel and restaurant management and/or new programs for 

women such as administrative assistants for construction. (Gap 3; Gap 4) 

Participate in the reorganization of the league as a training authority. (Gap 1) 

  Table 5 

 

 

Reviewed by Management: July 20, 2011 
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WHOLE CENTER PLAN  
 

Lutheran World Federation Training Center, Ramallah 

 
I. Introduction 
 
 The Lutheran World Federation (LWF) Vocational Training Center (VTC) is supported by 

the Ministry of Labor and has a strong track record in the provision of vocational skills 
development in a range of traditional trades, including automotive, carpentry, electrical 
and telecommunications.  Owing to strong links with its parent organization in Germany, 
ideas and strategies from Germany’s dual TVET system permeate approaches to 
teaching, learning and work attachments at this center.  An apprenticeship system 
resembles pre-apprenticeship training in modern TVET systems, but it is nonetheless an 
advanced approach to apprenticeships in Palestine at the Certificate II level, which is 
equivalent to Level 1 in a 4 tiered training system in the U.S. 

 
II. The Whole Center Plan Framework 
 
 The whole center plan addresses the established features and the development 

priorities of the center. 
 

 Part 1: Established Features of the Center 
 

a. Statement of Mission and Aims 
 

The LWF VTP’s 2007-2012 strategic plan illustrates the program’s overall goal:  
“To provide quality vocational training and education, to empower young people 
to become employed as skilled and semi-skilled workers, and to contribute to 
economic development that is critical to building a strong civil society. 

LUTHERAN WORLD FEDERATION VTCR 
RAMALLAH 
TEL: 0 0 9 7 2 - ( 0 ) 2 - 2 9 5  3 9  7 7  
F A X :  0 0 9 7 2 - ( 0 ) 2 - 2 9 8  7 9  5 2  

E-MAIL:  info@lwfjerusalem.org 

WEBSITE: www.lwfjerusalem.org 

 

 هركز التدرية الوهني -االتحاد اللىثري العالوي

 رام هللا

0: هاتف 0 9 7 2 - ( 0 ) 2 - 2 9 5  3 9  7 7 

س ك ا 0 :ف 0 9 7 2 - ( 0 ) 2 - 2 9 8  7 9  5 2 

 info@lwfjerusalem.org  :ايويل

 www.lwfjerusalem.org   :صفحة

 

mailto:info@lwfjerusalem.org
mailto:info@lwfjerusalem.org
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b. Center Profile 
 

i. History 
 

The LWF’s Vocational Training Program has been providing vocational 
training to Palestinian youth since 1949.  The VTP began as the Lutheran 
Trade School on the grounds of LWF Jerusalem’s Mount of Olives 
campus.  The school initially consisted of three-year training programs 
offered in carpentry and metalwork.  In l964, the program moved to a 
new and larger facility just north of Jerusalem in Beit Hanina. 
 
In 2000, the LWF began training women in the profession of 
telecommunications, and graduated over 60 females in the first 8 years 
the center was open.  In 2002, the Vocational Training Center (VTC) in 
Beit Hanina graduated its 50th class, since 1949, which included the first 
class of women to complete training at the center. 
 
The Vocational Training Program expanded in 2004 by adding a new 
project:  The Vocational Training Center in Ramallah (VTCR).  Recognizing 
a need for additional training programs in the West Bank as a result of 
the Israeli-built separation barrier, the VTCR was established to focus on 
the concepts of apprenticeship training and satellite outreach to small 
and isolated villages. 

 

School Profile Summary 

Year Opened 2004 

New Applicants per Year 150 

Programs Offered Auto mechanics, carpentry, 
electronics/telecommunications 

Length of the Programs 1 year 

Total Enrollment  100 per year 

Female Enrollment 20 per year 

Graduates per Year Average of 64 per year, 36 short 
courses 

Annual Student Fees NIS 3000 

Curriculum Updates Last was in 2009 

Average Age of Texts 4 years 

% of time spent in work attachments 
and field assignments 

80% 
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Responsible Ministry Ministry of Labor 

Certification/Award Diploma (Certificate) for the 1 
year programs 

  Table 1 
 

ii. Context 
 
 The unemployment rates among graduates of colleges and some 

vocational centers in Palestine are very high. The LWF VTP however has 
15 to 25% lower unemployment rates of their graduates than the 
average.  There is a lack of strategic planning and framework at the 
national level, but the LWF has been active in the redesign of the TVET 
program in Palestine and strives to serve the local youth population by 
cultivating young leaders, developing the economic potential of those 
most marginalized, and empowering moderate political leaders for the 
future of the region. The center has old equipment and tools, and suffers 
from lack of space. The LWF-VTC has a challenge recruiting females 
because TVET training is viewed as male-industrial focused and the 
facility is not pleasing. 

 
 While the LWF VTC has high employment rates for males, employment 

rates among women graduates are significantly lower.  Vocational 
training has traditionally been a field dominated by men, and the 
economic situation in Palestine remains at a delicate place. In order to 
address this issue, the LWF VTC, in cooperation with the Norwegian 
Church Aid and the Norwegian Ministry of Foreign Affairs, developed an 
emergency plan to support and empower disadvantaged youth and 
women to gain better access to employment and education. LWF VTC 
also developed a 300-hour training course to help young entrepreneurs 
learn web design and how to start their own businesses. 

 
 The greatest problem facing the LWF VTC is the fact they are turning 

students away because there is not enough room/classrooms to conduct 
all of the courses they want to include in their programs.  The LWC-VTC 
needs to establish a new larger campus on land owned by the Lutheran 
church on another location in Ramallah.  Owing to delays in securing the 
necessary permits for the construction of the new facility, a funding 
window open for USAID support in 2010 closed.  The Center’s 
management is waiting on another opportunity to access funding in 
2011. 
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 Once the LWF-VTC secures funding for a larger campus, it will diversify 
teaching programs to meet demand for skilled labor in those areas of the 
market place experiencing skill shortages.  Key skill shortage areas 
include specialized vocational training in such areas as automotive and 
carpentry and joinery and the need for women graduates in the non-
traditional area of TVET.  If funding is not secured the VTC will remain 
focused on vocational education and training, meeting demand for semi-
skilled to skilled labor in the Ramallah Industrial Zone. 

 
 The center’s relationship with private sector employers is strong, 

particularly with small and medium enterprises located in the industrial 
zone.  In the beginning the center had to approach employers to enable 
work attachments. Later, employers started approaching the center for 
potential trainees and employees. The Center Director reports that the 
center currently has contact with about 200 employers. The employment 
rate among graduates has been around 75% to 85% since 2005. 

 
 The center has financial limitations. Poor salaries make finding qualified 

teachers difficult. Usually the center depends on fund raising and 
donations for covering running costs which includes salaries, tools, and 
equipment, power and learning materials. As many students come from 
poor families, fees are kept relatively low and as such do not contribute 
to the routine operational costs of the center. The unit cost to train each 
student runs between $2000 and $3000 per year. The average student 
fee is around $700 per year. Table 2 outlines students by course of study 
and year completed. 

 

Lutheran World Federation VTC 

Fields of study # of students 

2006-2007  

Automechanics/Electrics 20 

Carpentry 13 

Electronics-Telecommunications 14 

Aluminum Works 17 

Total 65 

2007-2008  

Automechanics/Electrics 16 

Carpentry 15 

Electronics-Telecommunications 15 

Aluminum Works 16 
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Total 62 

2008-2009  

Automechanics/Electrics 17 

Carpentry 17 

Electronics-Telecommunications 18 

Aluminum Works 15 

Total 53 

2009-2010  

Automechanics/Electrics 18 

Carpentry 16 

Electronics-Telecommunications 17 

Aluminum Works 18 

Total 69 

  Table 2 
The LWF VTC school statistics for 2010 – 2011 are shown in table 3 which 
outlines courses of study, enrollment, and hours of training.  

 

Lutheran World Federation VTC 2010 to 2011 School Statistics 

Course name 
Number of  
students 

Hours of Training 

Automechanics/Auto 
Electrics 

18 1 year  
(9 months and a 3 month 
work attachment) 

Carpentry 18 1 year including work 
attachment  

Electronics/Telecommuni
cations 

17 
(6 females & 

11 males) 

1 year including work 
attachment 

Aluminum Works 18 1 year including work 
attachment 

Web Training Course 17 300 hours 

Short term courses in 
different topics or 
vocations 

varies 50-200 hours 

                  Table 3 
  

iii. Structures and Resources 
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 The staffing structure of the Lutheran World Training Federation Center 
in Ramallah is outlined in table 4. 

 

Lutheran World Federation VTC Staffing Structure 

Governing Body Lutheran World Federation offices 

Local Management Country Director/Advisory Board 

Center Management Center Director 

Teaching  Eight (8) teachers in various subjects 

Support Staff 2 support staff 

   Table 4 
 

c. Curriculum 
 
 Curriculum provision and processes are being articulated by Save the Children. 

The following curriculum planning matrix (table 5) may be used to effectively 

evaluate and implement a whole center curriculum plan. 

 

Characteristics of effective 
whole center curriculum 
planning 

How effectively have we implemented our whole 
center curriculum plan? 

Effective whole center 
curriculum planning. 

How effectively was 
this characteristic 
displayed? What is the 
evidence? 

What actions are 
required for future 
planning and 
implementation? 

Places the learner at the 
center of curriculum planning 
through having the students’ 
needs, backgrounds, 
perspectives, interests, 
achievement and ways of 
learning, inform curriculum 
design. 

  

Is a collaborative process 
where the school’s goals, 
targets, challenges and 
opportunities from the Whole 
Center Plan and Annual 
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Characteristics of effective 
whole center curriculum 
planning 

How effectively have we implemented our whole 
center curriculum plan? 

Effective whole center 
curriculum planning. 

How effectively was 
this characteristic 
displayed? What is the 
evidence? 

What actions are 
required for future 
planning and 
implementation? 

Implementation Plan are 
looked at in their entirety. 

Reflects shared values, beliefs 
and understanding about the 
knowledge, skills and 
behaviors students are to 
learn and how this can be 
achieved and transferred to 
the world of work. 

  

Provides connectedness 
between the strands, domains 
and dimensions of Essential 
Learning Standards across 
course levels to ensure 
coherence, balance and 
continuity. 

  

Clearly links standards, 
pedagogy, assessment and 
reporting practices. 

  

Encourages student learning 
at a deeper, transferable and 
enduring level through a co-
ordinated approach to 
learning and teaching across 
different year levels, 
subjects/programs. 

  

Reduces the level of disparity 
in student achievement 
between classes and within 
classes. 

  

Involves selection of the most 
appropriate programs, 
organization, structures and 
resources to best support 
students to achieve the 
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Characteristics of effective 
whole center curriculum 
planning 

How effectively have we implemented our whole 
center curriculum plan? 

Effective whole center 
curriculum planning. 

How effectively was 
this characteristic 
displayed? What is the 
evidence? 

What actions are 
required for future 
planning and 
implementation? 

standards in the national 
curriculum framework. 

Encourages all staff to build 
knowledge and expertise 
together as they share 
responsibility for improving 
student learning outcomes. 

  

Establishes a procedure for 
monitoring and evaluating the 
planning process. 

  

  Table 5 
 

d. Support Services 
 

i. Work Attachment 
 
 Work attachments are required as part of the overall program at the 

LWF. Students are not issued completion certificates prior to completing 
required work attachments. The training at the center lasts for one year. 
Usually the student receives three months training at the center which 
are mostly theory, and for the other 9 months, students spend 3 days in 
work attachments and two days at the center.  

 
 The trainers at the TVET center usually ask the employer to provide the 

student with a meal and pocket money. It’s the center’s responsibility to 
find an employer for the students for work attachments. The center has 
connections with 200 employers. Most of them are based in the informal 
industrial zone where the center itself is located allowing direct 
connections with employers. Some of the employers usually contact the 
center for potential training. There is usually an official agreement 
between the center and the employer. There are evaluations completed 
on students in addition to unscheduled visits.  

 
 With 150 employer connections for work attachments, Lutheran center 

students experience good access to workplace training. Work 
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attachments are with small firms primarily micro and small-business 
operations. Lutheran TVET center graduates enjoy strong prospects for 
employment because of their successful work attachment program. 
Students are awarded a one year Diploma upon graduation which 
appears to have good recognition in Palestine’s TVET system. 

 Plans by the LWF-VTC for upgrading the training of students to a more 
professional level are consistent with market gaps with demand in the 
Ramallah industrial zone. The LWF-VTC is confident that it is meeting 
market gaps in the Ramallah industrial zone but is also aware of 
additional market gaps it can address (automotive specializations for 
instance) but the center is currently constrained for space. 

 
ii. Gender 
 
 The school’s female population is approximately 20% of the total LWF 

population. Given the center offers mainly male-oriented training it will 
be difficult to increase female enrollment unless more female-related 
training is offered. 

 
iii. Special Needs 
 
 Students are provided one-on-one guidance and tutoring as needed by 

LWF staff and teachers. 
 
iv. Career Guidance and Placement 
 
 The school is planning to develop a career guidance and placement 

position to better link graduates to the market. 
 
v. Processes for Follow-Up 
  
 The school has an excellent documentation system for numbers of 

students enrolled and graduated. However, a system for tracking 
graduates’ attachment to the market over time is not in place. 

 
 

e. Organizational Policies 
 
 The LWF has a strong system for operations and governance.  The facility is 

owned by the organization.  LWF has well developed Standard Operating 

Procedures, a Mission Statement, goals and a 6 year Strategic Plan.  LWF also 
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has admission procedures and a process for reviewing curricula on a regular 

basis.  

  

III. Developing an Implementation Process and Schedule for a Whole Center 
Plan 

 
 Part 2: Whole Center Plan Development Section 

 
a. Factors Influencing Development Needs 
 
 As a faith-based organization, the Lutheran VTC faces significant constraints 

owing to low levels of annual income. As most students are drawn from 
Ramallah’s poorest households, student fees are kept to a minimum. Poor 
income results in low salaries for teaching staff, which in turn results in 
instructors having minimum trade and teaching qualifications with few 
opportunities to upgrade their skills to higher technical levels. Because of poor 
income streams, and a modest fee structure, the Lutheran center faces many 
challenges. But owing to the professional approach to vocational skills 
development it is well positioned to progress to higher levels of technical 
training which are now required for Palestine’s growth industries.  

b. List of Center Needs 
  

 Student recruitment; 

 Structured workplace learning; 

 Formal work attachment process; 

 Professional development for trainers; 

 Upgraded learning environments; 

 Improved student management systems 
 

c. Action Steps for Additional Capacity Building in the Next Six (6) Months  
 

1. Develop strategies to widen the reach for student recruitment including 
strategies to secure a higher level of recruitment/retention of female 
students and other targeted populations.   
 

2. Enhance provisions for structured workplace learning and increase 
opportunities for formal work attachments. 
 

3. Further develop relationships with micro and small business operations in 
Ramallah including arrangements for regional cluster training involving 
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both students (in training) and employees in firms where students are 
undertaking work attachments.  

 
4. With League assistance, strengthen opportunities for the professional 

development of center staff in the areas of (a) training and assessment 
and (b) trade qualifications. This would involve on-site training of center 
instructors with large industries where enterprise trainers are active in 
on-the-job training. 

 
5. Upgrade the center’s learning environments to enable the center to 

provide higher levels of skills training in those areas where Palestine is 
experiencing severe skill shortages. 

 
6. Improve student management systems in the areas of training and 

assessment, student welfare and career counseling, occupational 
placement and workforce tracking, and core technology readiness to 
support career paths. 

 
d. Suggested Future Interventions Based on the Palestine VET-NGO League GAP 

Analysis Report 
 

Seven major gaps in the national TVET system and the training programs of the 
NGO-TVET League were identified in the GAP Analysis. The gaps indicate where 
training provided by the League institutions is not responsive or directed 
towards the growth industries and employer expectations in Palestine. The 
seven gaps include: 
 
1. Fragmented national system and framework; 
2. Poor internal and external collaboration; 
3. Outdated training programs; 
4. Limited employability skills training; 
5. Limited staff preparation and qualifications; 
6. Lack of resources; and 
7. Lack of financial resources. 
 
Table 6 outlines suggestions for capacity building steps in the future. The action 
steps are tied to one or more gaps identified in the GAP Analysis. 
 

Lutheran World Federation Suggested Future Capacity Building 

Expand graduate employment program to include better use of a Career 
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Lutheran World Federation Suggested Future Capacity Building 

Guidance and Placement Services. (Gap 4) 

Develop and submit proposal for funding to support construction of new 
campus including needed equipment and materials. (Gap 6; Gap 7) 

Commence construction of the new LWF-VTC campus to meet market demand 
for greater trade specialization and increased skill levels in the trade disciplines 
covered by the LWF-VTC. (Gap 3; Gap 4) 

Increase female enrollment. (Gap 2; Gap 6) 

Improve a wide range of student management systems in the areas of training 
and assessment, student welfare and career counseling, occupational placement 
and workforce tracking, core technology readiness to support career paths, and 
training in higher skill levels once graduates are employed. (Gap 2; Gap 4) 

Develop a formal approach for work attachments which will assist in school to 
work transition and to increase the employment prospects of graduates. 
(Arrangements for work experiences are defined by LWF itself, as there are poor 
systemic arrangements in Palestine’s TVET system). (Gap 2; Gap 4) 

Upgrade skills of instructors through TOT. (Gap 5) 

Participate in the reorganization of the League as a training authority. (Gap 1) 

 Table 6 

 
 

Reviewed by Management: July 21, 2011 
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WHOLE CENTER PLAN  

 
FOR SALESIAN TECHNICAL SCHOOL, BETHLEHEM  

 

I. Introduction 
 

 Since opening as an orphanage for boys in Bethlehem in 1863, the Salesian Center has 

been providing support to the children and youth of Bethlehem. The Salesian Technical 

School has been providing secondary vocational education since the early 1960s, in the 

fields normally offered by Palestinian vocational centers, including turning and milling, 

electricity and Radio TV, while the Professional Training Center has been providing a 

range of crafts including carpentry, automotive, turning and milling, CNC, electricity 

(single phase), electricity (three phases), PLC ceramics, mother of pearl and olive wood 

working.  The basic education programs of the Secondary Vocational School are ratified 

through the Ministry of Education & Higher Education. The Professional Training 

courses receive ratification from the Ministry of Labor. With an enrollment of about 300 

students, who are mostly male, the Salesian Center offers a Secondary Vocational School 

Certificate and a range of trade-related Certificates.  

 

II. The Whole Center Plan Framework 
 

 The whole center plan addresses the established features and the development priorities 

of the center. 

 

 Part 1: Established Features of the Center 
 

a. Statement of Mission and Aims 

 

SALESIAN  TECHNICAL  SCHOOL 
BETHLEHEM 
T E L :  0 0 9 7 2 - ( 0 ) 2 - 2 7 4  2 4  2 1  
F A X :   0 0 9 7 2 - ( 0 ) 2 - 2 7 4  7 1 6 2  
E-MAIL: stsbeth@gmail.com  

 

 ثانىية السالزياى الصناعية
 تيت لحن

0    :هاتف  0 9 7 2 - ( 0 ) 2 - 2 7 4  2 4  2 1 
0  :فاكس 0 9 7 2 - ( 0 ) 2 - 2 7 4  7 1 6 2 
 stsbeth@gmail.com    :الكتروني تريد

mailto:stsbeth@gmail.com
mailto:stsbeth@gmail.com


Palestine Market Gap, Economic and Industry Cluster and Private Sector Linkages, February 2011 

86 
 

  Our Vision is to become the leading Technical School and Vocational Training 

and Artistic Center in the West Bank by educating youth about social and moral 

values and moving them away from violence. 

 

  The school aims to equip students to undertake a formal education and training 

program that will enable graduates to enter the workforce as semi-skilled labor. 

Most graduates are destined for local employment. Handicrafts, marble and stone, 

and construction are the key areas of economic strength in the governorate of 

Bethlehem. Other VTCs, Community Colleges and universities are meeting 

demand in these areas. Furniture businesses are common in the governorate and 

there is potential for the school to upgrade its courses in carpentry and joinery to 

meet demand for skilled labor in this area. There is also potential for the 

Professional Center to upgrade its courses in CNC machines. 

 

b. Center Profile 

 

i. History 

 

 The Salesian Technical School (STS) is situated in the center of 

Bethlehem, on a high hill in front of the Church of Nativity, and has been 

in the service of the youth of the Bethlehem region (governorate) since 

1891. The STS belongs to the Salesians' of Don Bosco Institution which is 

a Catholic Religious Congregation founded by Saint Don Bosco in 1859, 

and which has since spread to 129 countries. Its main mission is the 

education of youth especially the poor and the most needy. It is run by a 

Religious Salesian Community in cooperation with lay teachers from the 

educational community. The teachers share responsibility according to 

Don Bosco‟s Preventive System of Education based on „reason, religion 

and loving kindness. The STS is open to all youth, without any 

discrimination based on race, gender, religion and social status. The 

School provides education and training in a family atmosphere. The STS 

and Vocational Artistic and Training Center (VTC) seek to improve 

educational and technical services according to the needs of Palestinian 

society and instructions and guidelines from the Ministry of Education and 

Higher Education and Ministry of Labor. The teaching program is relevant 

to the development of the region by adopting modern and up-to-date 

means and technologies. 

 

 The school‟s main objective is to serve the Palestinian society by 

providing the community with solid believers, honest citizens and highly-

qualified technicians. The STS and VTC are well known and appreciated 

by the Ministry of Education and the Ministry of Labor, as well as the 

local community, industry and employers. The school profile summary is 

noted below in table 1. 
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Salesian Schools Profile Summary 

 STS VTC 

Year Opened 1863 1980 

New Enrollees per 
Year 

60 160 

Programs Offered Mechanics (turning and 
milling) 

Electricity 

Radio  and television 
electronics 

Carpentry 

Automotive 

Electricity (1 phase) 

Electricity (3 phases) 

Program Logistics 
Control (PLC) 

Turning and Milling 

Computer Numerical 
Control (CNC) 
technology 
Industrial Electronics 

Olive Wood carving 

Mother of Pearl 

Ceramics  painting 

Length of the 
Programs 

3 years 1 year 

In addition, there are 
short courses. 

Total Enrollment  150 160 

Female Enrollment 0 1% in the crafts 

Graduates per Year 50 140 

Annual Student 
Fees 

2,500 NIS 1,400 NIS 

Curriculum Updates 2008 (accredited by 
MoEHE) 

2010 (accredited by 
MoL) 

Average Age of 
Texts 

5-years old 3-years old 

Percent spent in 
work attachments 
and field 
assignments 

38% 75% 

Responsible 
Ministry 

Ministry of Education Ministry of Labor for 
short courses 

Certification/Award Secondary Vocational 
School Certificate in 
program of study. 

 

Certificate of 
Implementation of the   
courses 

 

   Table 1 
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The STS was originally referred to as the Catholic Orphanage which 

accommodated young, poor and abandoned Christian boys from all parts 

of the Middle East. The youth were introduced to a life with a sound 

preparation of faith and citizenship. With the passing of years the 

Salesians added other activities such as a Day School and a Primary 

School for boys. The school founded by the Salesians was based on arts 

and trades. The staff later transformed it into a formal school (school of 

education) with a six (6) year curriculum program. In 1967, the school was 

recognized by the Ministry of Public Education, Jordan. The teaching 

program is in Arabic. At the time, the school offered three (3) years of 

junior-high school and three (3) years of secondary professional school. 

Since 1971, in addition to formal school education, the school added 

courses for the professional training of young people and adults. In 1980, 

the junior-high school was closed to enable more room for a general 

secondary school. In 1986, the new qualification of electronics was added 

to the existing courses in mechanics and electro-mechanics.  

 

The STS aims to improve and up-date the technical qualifications of 

technicians in Bethlehem and surrounding areas according to market 

demand and in the areas of skill shortages. For this reason it is always up-

dating training programs, courses of study, machinery, equipment and 

tools. The school also places a priority on efforts to upgrade the skills and 

knowledge of teachers and trainers using modern approaches to teaching 

and communication. 

 

 ii. Context 

 

The STS is a secondary vocational day school for boys.  The VTC is also 

attended by girls who participate in the ceramics painting courses. Arabic 

is the language of instruction in both the STS and VTC. The STS follows 

guidelines and curriculum programs prepared by the Ministry of 

Education while the VTC course of study and certificate are accredited by 

the Ministry of Labor.  Both the STS and VTC are fee-for-service 

programs. The fees that are levied cover approximately 40% of the total 

cost for the education and training of each student.  

 

Historically, the general economic situation of the Palestinian Territories 

has adversely affected the Technical School and the Vocational and 

Artistic Training Center. The situation has worsened since the 2000 

Second Intifada. The majority of families and households have found it 

more difficult to raise money to pay for fees as the students and trainees 

come from poor to lower socio-economic backgrounds. Accordingly, the 

school has accumulated serious annual deficits. A major priority for the 

staff is to diversify access to funding. The school is seeking support in 

how to effectively go about these fund raising activities. 
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The STS school statistics 2010 – 2011 consist of 105 students (31 

Christians and 74 Muslims) and 14 teachers (10 Christians and 4 

Muslims). On average, annually 60 new students are enrolled in Class 10. 

The average number of graduates is 38-students. Table 2 outlines students 

by grade level and course of study. 

 

 

 

 

 

STS School Statistics for 2010-2011 School Year 

Classes Fields of study # of students Total 
Stude

nts 

Class 10   38 

 Electricity 21  

 Radio TV 8  

 Mechanics (Turning & 
Milling) 

9  

Class  11   38 

 Electricity 19  

 Radio TV 9  

 Mechanics (Turning & 
Milling) 

10  

Class 12   29 

 Electricity 17  

 Radio & Television 5  

 Mechanics (Turning & 
Milling) 

7  

Total  105 105 

   Table 2 

 

   Graduate numbers have remained relatively stable over time. Overall, the 

percentage of graduates for the five year period of 2005 through 2010 is 

73%. Table 3 outlines the percentage of students by field of study sitting 

for the Tawjihi Official Examination in Class 12, 2005 through 2010.  

 

Outcomes of Tawjihi Exam Class 12, 2005 through 2010 

Year Electricity Radio/TV Mechanics 

(Turning & 
Total Total 
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Milling) Students Graduates 

# of 

Students 

# of 

Grads 

# of 

Students 

# of 

Grads 

# of 

Students 

# of 

Grads 

05 23 15 13 8 8 4 44 27 

06 13 11 15 14 0 0 28 25 

07 18 18 14 14 2 2 34 34 

08 18 14 8 8 5 5 31 27 

09 39 25 8 7 9 8 56 40 

10 23 10 5 2 7 1 35 13 

Total 134 93 63 53 31 20 228 166 

  69%  84%  64%  73% 

               Table 3 

The VTC school statistics 2010 – 2011 consist of 150 students (14 

Christians and 136 Muslims) and 9 teachers (4 also teach in the technical 

school). Every year, on average, 160 trainees are enrolled in all training 

courses. Approximately 95% of trainees received a certificate which is a 

dramatic increase over the past five years. Table 4 outlines courses of 

study, enrollment, and hours of training. 

 

2010 to 2011 Enrollment Class 12 by Trade and Hours of Training 

Course name 
Number of  

students 
Hours of Training 

Electricity (Single Phase) A 24 270 

Electricity (Single Phase) B 24 270 

Electricity (3 Phases) 18 270 

PLC (Programmable Logic 

Controller) 

10 270 

Carpentry and Woodwork 16 400 

Mechanics (Turning) A 10 300 

Mechanics (Turning) B 9 300 

Automotive  A 13 360 
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Automotive  B 14 360 

Olive Wood Carving 4 560 

Mother of Pearl 4 560 

Ceramics and Painting 5 560 

Total 151  

                      Table 4 

 

The Center‟s goal is to train workers and artisans who can meet 

requirements for employment opportunities. The school caters to poor and 

disadvantaged students who have experienced difficulty undertaking a 

formal school education. The Center also aims to support income-

generating activities in the technical and craftsmanship sectors. Such 

activities are needed by industries throughout Bethlehem. These trades and 

crafts also continue traditions and the cultural heritage of the city of 

Bethlehem, which has historically been a point of reference in the Middle 

East for the production of arts and crafts. 

 

iii. Structures and Resources 

The Salesian Technical School and Vocational and Artistic Training 

Center belong to the Salesian Religious Congregation of Don Bosco. The 

staffing structure of the STS and VTC are outlined in table 5. 

 

Salesian Schools Structure and Resources 

Local Management General Director, Deputy Director, Principal of STS 

and VTC, and a Treasurer. 

STS Management General Director, Principal, Treasurer, Coordinator of 

the Technical Subjects and Workshops and 

Representative for the teachers. 

VTC Management General Director, Principal, Treasurer, Coordinator of 

the Technical Subjects and Workshops, 

Representative for the trainers, Representative for 

VTC industry liaison. 

Teaching  Principal, Representative for Subject teachers, 

Representative for workshop trainers, Representative 

for student guidance, Representative of school-

industry liaison.  

Support Staff Treasurer, Secretary, caretaking, cleaning and 

security.  
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In-Center Management: General Director, Deputy Director, 

Principal, Treasurer, Coordinator of trainers, 

Secretary, and a Principal. 

Planning: Section Coordinators (Electricity, Radio & 

TV, Mechanics), and Teachers council. 

Student Welfare and Guidance: Principal, Student 

guidance Coordinator, Religious guidance 

Coordinator 

Curriculum Coordination: Subject department, 

Program teams, and Subject coordinators. 

   Table 5 

 

 c. Curriculum 

 

  Curriculum provision and processes are being articulated by Save the Children. 

However, in the course of development of the Whole Center Plan, we were able to 

identify the following information: 

 

  The Professional Training Center offers a range of courses similar to many 

Palestinian vocational training centers. Trade disciplines include: auto mechanics, 

turning and milling, CNC machines, electricity single phase, electricity three 

phases, PLC , carpentry,  ceramics, mother of pearl and olive wood carving.  This 

cluster of trades is delivered at the pre-vocational level through the vocational 

level to address various skills and abilities of students.  The courses are provided 

in compliance with regulations and guidelines by the Ministry of Labour.   

 

  The Secondary Vocational School education program runs for 3 years covering 

Grades 10-12 in Turning and Milling, Electricity, Radio TV.  The highest 

qualification gained by students is a Secondary Vocational Education certificate 

by the Ministry of Education & Higher Education.  

 

A key challenge to the School‟s education development is to secure more formal 

arrangements for curriculum development in a narrow band of vocational 

education and training. For instance, the STS offer training in television repair. 

This vocational training is no longer relevant given the rapid expansion in 

community access to Plasma televisions and LCD screens. Service technicians 

working on plasma and LCD screens need training and certification in one of the 

following: (i) industrial electronics, (ii) electronics journeyman and (iii) audio-

video distribution. The school cannot provide this training as the course 

guidelines have not yet been prepared by the MoEHE.  

 

The following curriculum planning matrix (table 6) may be used to effectively 

evaluate and implement a whole center curriculum plan. 
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Characteristics of effective 

whole center curriculum 

planning 

How effectively have we implemented our whole 

center curriculum plan? 

Effective whole center 

curriculum planning. 

How effectively was this 

characteristic displayed? 

What is the evidence? 

What actions are 

required for future 

planning and 

implementation? 
Places the learner at the center 

of curriculum planning through 

having the students‟ needs, 

backgrounds, perspectives, 

interests, achievement and ways 

of learning, inform curriculum 

design. 

  

Is a collaborative process where 

the school‟s goals, targets, 

challenges and opportunities 

from the Whole Center Plan 

and Annual Implementation 

Plan are looked at in their 

entirety. 

  

Reflects shared values, beliefs 

and understanding about the 

knowledge, skills and behaviors 

students are to learn and how 

this can be achieved and 

transferred to the world of 

work. 

  

Provides connectedness 

between the strands, domains 

and dimensions of Essential 

Learning Standards across 

course levels to ensure 

coherence, balance and 

continuity. 

  

Clearly links standards, 

pedagogy, assessment and 

reporting practices. 

  

Encourages student learning at 

a deeper, transferable and 

enduring level through a 

coordinated approach to 

learning and teaching across 

different year levels, 

subjects/programs. 

  

Reduces the level of disparity in 

student achievement between 
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Characteristics of effective 

whole center curriculum 

planning 

How effectively have we implemented our whole 

center curriculum plan? 

Effective whole center 

curriculum planning. 

How effectively was this 

characteristic displayed? 

What is the evidence? 

What actions are 

required for future 

planning and 

implementation? 
classes and within classes. 
Involves selection of the most 

appropriate programs, 

organization, structures and 

resources to best support 

students to achieve the 

standards in the national 

curriculum framework. 

  

Encourages all staff to build 

knowledge and expertise 

together as they share 

responsibility for improving 

student learning outcomes. 

  

Establishes a procedure for 

monitoring and evaluating the 

planning process. 

  

  Table 6 

 

d. Support Services 

 

  i. Work Attachment 

 

  The school does not have any agreements with employers for work 

attachments as students are not required to do work attachments to get the 

certificate. The reason for this is that most of the training they provide 

their students is practical with minimum theory, and most of the training is 

provided by trainers who are originally employers. The Salesian School 

currently is piloting a model MOU and work attachment agreement with 

two employers, Mercedes and Elemco. 

 

ii. Gender 

 

 The Center is open to instructors and students of all religious faiths. This 

type of openness is fundamental for creating and maintaining an 

environment of tolerance and respect. The Center, especially in the artistic 

course of ceramics painting, is very sensitive to gender dimensions and the 

participation of women in the training activities is welcomed and 
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encouraged. The Salesian School could benefit from gender awareness 

training. 

 

iii. Special Needs 

 

 The school faces challenges with the readiness of students to undertake 

courses of study. Some students arrive at Grade 10 with very basic levels 

of literacy, numeracy and communication skills. Basic skills can be 

lacking and the school‟s teachers and instructors are required to plan 

learning programs to enable these students to make the transition from 

non-formal arrangements of learning to a more formal program of 

instruction. These students have often failed in the traditional secondary 

schools. The STS and VTC work diligently to re-orientate these students 

to acclimate to Salesian teaching and learning approaches. Staff recognize 

the need for additional professional support in this area to ensure 

appropriate approaches to individual student needs.   

 
Students with special needs are given the opportunity to participate in 

instructional programs that accommodate their need for different 

approaches to learning. These classes are provided on Fridays and after the 

formal school day have been completed. Additional instruction in core 

subjects is also provided by staff on Fridays. 

 

 The provision of extracurricular activity is limited as most students reside 

in towns and villages outside of Bethlehem. Some students can travel up 

to 30 kilometers to get to the school. Due to political uncertainties and 

border sensitivities, many students cannot remain at school after formal 

classes. Some extracurricular activities are provided on Saturday 

afternoons.   

 

iv. Career Guidance and Placement  

 

 Career guidance is provided to students on Saturdays. Teachers advise 

students on market demand and use this information to brainstorm 

students‟ dreams for the future.  

  

v. Processes for Follow-Up 

  

 The school does not currently track graduates, placement, and attachment 

to the marketplace. 

 

e. Organizational Policies 

 

 A plan for the education and training of students with special needs is being 

prepared. A plan on social care for teachers and students, for industry placement 
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and work attachments, teacher and family insurance is being prepared. The school 

does not have written standard operating procedures, a written strategic plan or a 

formalized process for review and evaluation. However, the school does use 

feedback from employers to improve upon the curricula design and teaching 

methodology. The Salesian School developed standard operating procedures and a 

strategic plan for 2012. 

 

III. Developing an Implementation Process and Schedule for a Whole 

Center Plan 
 

 Part 2: Whole Center Plan Development Section 
 

a. Factors Influencing Development Needs 

 

 As with most VET-NGO League centers, student fees cover only a small 

percentage of the total running costs for delivering instructional programs. The 

Salesian Center faces constraints concerning poor salaries for teaching staff, out-

dated equipment and machinery, and the courses of study no longer are 

responsive to the major current and emerging areas of employment throughout the 

Bethlehem governorate. The Center has a reputation as being a very responsive 

educational institution, but it nonetheless is running education and training 

programs that require significant upgrading. Moreover, the campus is old and the 

wear and tear on buildings, essential utilities, classrooms and workshops and 

instructional technology is now a pressing concern preventing the center from 

upgrading curriculum programs and approaches to teaching. 

 The Salesian Center, as with other League centers, competes for a small range of 

human and financial resources. The pressing needs of this center are very similar 

to other centers providing instructional programs primarily to male students in a 

similar age cohort and destined for similar job outcomes. The solutions that are 

required for Salesian Center are similar to those of the centers in Ramallah and 

Jericho. This leads to the conclusion that the suggestions for the quality 

improvement of one center, with an emphasis on the traditional range of courses 

particularly for boys drawn from a similar age cohort and socio-economic 

circumstance, can be broadly the same for all like-minded centers. Accordingly, it 

is logical to look towards a League solution rather than a center by center 

approach. For instance, the Salesian Center needs urgent work in support of the 

upgrading of all courses of study, which in turn requires the quality improvement 

of teachers and instructors and the modernization of equipment, machinery, tools 

(hand tools and power tools) and instructional technologies. While some VET-

NGO League centers offer the same courses of study that result in similar job 

outcomes, it is reasonable to suggest a one-size fits all, uniform approach is both 

cost effective and expedient. 
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 The school places a high priority on training in the area of dismantling, 

assembling and fabricating electro technology components. Market demand for 

graduates in this area is high including demand for service technicians and field 

service technicians. This is an area of future strength which the school would like 

to build upon to meet market gaps in this field. This area of the Whole Center 

Plan development process will require detailed planning. It will form the basis for 

preparing annual budgets within a three (3) year planning cycle. 

 

 The Salesian Technical School is working on the situation regarding poor work 

readiness of many students to experience success in the area of vocational skills 

development. This part of the whole center plan is concerned with the preparation 

and development of new courses of study in Pre-Vocational training to build up 

generic skills in literacy, numeracy, communications and working safely, 

including occupational health and safety. Building on this platform, the VTC will 

focus on formalizing instruction in a single trade discipline such as carpentry. 

 

 This involves re-developing existing courses of study into a new certification in 

Building and Construction at the pre-vocational level for a new certificate in 

Building and Construction: Carpentry. Work can also commence on vocational 

skills development in electricity, involving a new certificate in Electro technology 

Studies: Pre-Vocational. 

 

 This will require training Salesian staff in the use of training packages being 

developed by the MoEHE in Carpentry and training staff in the area of 

competency-based training using the modularized system being developed by 

MoEHE. This set of actions will take around six (6) months. The School is also 

prioritizing occupational health and safety, workplace safety and improving 

learning environments. Quality improvements in this area will involve a longer 

period of planning beyond the 6 months of short-term action proposed in this 

plan, but the staff would like to see an early start on this area of improvement. 

 

 These actions are a priority for staff and student safety and will be in place during 

the first six (6) months of the planning cycle. This work will be undertaken during 

the current planning cycle. Other priority activity during this cycle involves 

maximizing the investment in Computerized Numerical Control ( CNC )  lab. 

 

b. List of Center Needs 

 

 The most relevant area of support to the STS is to build up the school‟s capacity 

in a number of areas to include: 

 

 Strengthened capacity for upgrading courses of study to make student 

learning outcomes more relevant to employment. This involves 

streamlining courses through the development of scope and sequence 

charts covering each subject for Grades 10, 11 and 12; 
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 The quality improvement of teachers and instructors in the area of course 

design and development takes into account the wide knowledge and skill 

levels of students enrolling at the school; 

 Improved capacity for the introduction of new equipment and technology 

particularly in the area of PLC which requires advanced computer skills. 

In the area of computer technology and computer assisted learning, the 

school has quite large stocks of equipment that overtime has been 

superseded by modern technology;  

 Many pieces of equipment no longer work as the technology has become 

out-dated. The school‟s staff require professional training to keep up-to-

date with these transitions in technological development and to train 

students in the use of new technology; 

 Quality improvements in workplace safety, occupational health and safety 

and working safely around equipment; and 

 The quality improvement of courses of study and linked to this the 

professional training of staff in teaching and assessment. 

 

The school‟s campus has many classrooms with a large volume of equipment. 

Some assets, donated by donors are quite valuable. As the school comes under the 

umbrella of the Salesians' of Don Bosco it is not run as a commercial training 

institution. But in support of annual planning and to keep courses of study and 

staff up-to-date and more responsive to the market, including labor market 

demand, some new activity needs to be introduced. Needs that have been selected 

as priorities for attention in the current planning cycle include: 

 

 Strategies for managing occupational health and safety (and therefore 

student safety); 

 Quality assured fire-related conditions for fire alarms and the fire 

extinguishing system;   

 Applying building code standards for the use and storage of equipment, 

machinery and computer technology; 

 Training in asset management, maintenance and repair including how to 

 fix and service new equipment and technology; 

 Establish system to develop and monitor demand for TVET courses of 

study related to market gaps; 

 Develop and monitor costing systems to cover all assets and units costs 

associated with education and training; 

 Develop regular professional and legal reports, and 

 Develop systems for integrating new equipment and technologies with 

accredited courses of study. 

 

c. Action Steps for Additional Capacity Building in the Next Six (6) Months  
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Strategies for managing occupational health and safety. The actions the school 

will take in this cycle include: 

 

 Providing a safe place of work: risks and hazards in workshops and 

underground storage areas will be identified. 

 Providing a safe work system: instructions for the use of equipment and 

machinery will be displayed on charts. Procedures for handling hazardous 

materials will be displayed and staff and students provided with 

information on hazards in workshops and storage areas. 

 Providing safe plant and equipment: removal and storage of unsafe and/or 

superseded equipment and technology. 

 Providing training to staff in occupational health and safety: staff and 

students provided with information and training in areas such as 

recognizing safety hazards, images for safety hazard signs, hazard 

warnings. This includes training in managing hazards the SAFE way  

 Providing adequate water supply and sanitation: regular cleaning and 

sanitizing all areas for food preparation, washing and toilets.  

 

Training in asset management, maintenance and repair, including how to fix 

and service new equipment and technology. The actions the school will take in 

this cycle include: 

 

 An evaluation of the state of STS assets; 

 With professional assistance, determine the required level of service for 

assets; 

 Steps to determine the best source of affordable service technicians; 

 An assessment of which assets are (i) critical to sustain STS education and 

training programs and (ii) central for improving student performance; 

 An assessment to determine life cycle costs of equipment and machinery; 

 Build up a capital improvement program; 

 Preparation of an assets management plan, and 

 Determination of strategies for deploying the assets management plan. 

 

This process will be central for developing and monitoring costing systems to 

cover all assets and units costs associated with education and training. 

 

Establishing a system to develop and monitor demand for TVET courses of 

study related to market gaps. This will involve a basic annual study covering: 

 

 Defining demographic structures across the governorate of Bethlehem by 

major age groups: children and youth, working age population, and the 

elderly; 

 The size, structure of the workforce (male/female; urban/rural; age; 

education); 
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 Employment opportunities by economic activity, occupation, gender, age, 

education, urban/rural, formal/informal and public/private sectors; 

 Unemployment trends by gender, age, education and urban/rural sectors; 

 Economically inactive population by group (housewives, students, 

discouraged job-seekers and others), age, gender and education; 

 Internal labor migration and impact on the structure of the West Bank 

labor force; 

 Literacy rates, average years of schooling and changes in the education 

system affecting school retention; 

 Wage levels and earnings; 

 Relationship between the formal and informal sectors; 

 Relationship between rural and urban sectors; 

 Size and structure of the public sector; and 

 Size, structure and potential for private sector development. 

 

Develop a comprehensive plan for the professional training and development 

of center staff which will need to include: 

 

 More robust planning in the area of industry engagement;  

 Stronger provisions for workplace training enabling structured workplace 

learning under the supervision of both enterprise trainers and center-based 

trainers; 

 Greatly improved social marketing and public relations exercises for 

student recruitment, and  

 Diversify work attachment areas for potential students based on expected 

labor market demand, particularly in emerging industries in proposed 

Industrial Parks.  

 

d. Suggested Future Interventions Based on the Palestine VET-NGO League 

GAP Analysis Report 

 

Seven major gaps in the national TVET system and the training programs of the 

NGO-TVET League were identified in the GAP Analysis. The gaps indicate 

where training provided by the League institutions is not responsive or directed 

towards the growth industries and employer expectations in Palestine. The seven 

gaps include: 

 

8. Fragmented national system and framework; 

9. Poor internal and external collaboration; 

10. Outdated training programs; 

11. Limited employability skills training; 

12. Limited staff preparation and qualifications; 

13. Lack of resources; and 

14. Lack of financial resources. 
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Table 7 outlines suggestions for capacity building steps in the future. The action 

steps are tied to one or more gaps identified in the GAP Analysis. 

 

Salesian Schools’ Suggested Future Capacity Building 

Develop a comprehensive plan for the professional training and development of 

center staff which includes: 

1. More robust planning in the area of industry engagement; 

2. Stronger provisions for workplace training enabling structured workplace 

learning under the supervision of both enterprise trainers and center-based 

trainers; 

3. Greatly improved social marketing and public relations exercises for 

student recruitment; and 

4. Diversify work attachment areas for potential students based on expected 

labor market demand, particularly in emerging industries in proposed 

industrial parks. (Gap 3; Gap 5; Gap 6) 

5. Work on a range of safety issues in most workshops and storage areas. 

The school has many assets (equipment, machinery, tools, and 

sophisticated computers) that need to be housed in safe learning 

environments. Develop strategies for managing occupational health and 

safety. (Gap 3; Gap 6; Gap 7) 

6. Implement fire alarms and fire extinguishing system. (Gap 6; Gap 7) 

7. Establishing and implementing building code standards for the use and 

storage of equipment, machinery and computer technology. (Gap 2; Gap 

6; Gap 7) 

8. With external assistance, significant upgrading of equipment, machinery 

and hand and power tools central to the content of instructional programs, 

and, the training of instructors to use and maintain the new equipment and 

machinery. (Gap 3; Gap 4; Gap 5) 

9. Justify the upgrading of equipment and machinery, investments in center 

infrastructure, power supply and water supply and sanitation to ensure 

that new equipment can be adequately housed and efficiently used in a 

safe working environment and that students work within a clean and safe 

working environment. (Gap 6; Gap 7) 

10. Develop regular professional reports. (Gap 3; Gap 6) 
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Salesian Schools’ Suggested Future Capacity Building 

11. Establish a system to develop and monitor demand for TVET courses of 

study related to market gaps. (Gap 3; Gap 4) 

12. Develop and monitor costing systems to cover all assets and unit costs 

associated with education and training. (Gap 2; Gap 6; Gap 7) 

13. Investigate more formal certifications for the VTC. (Gap 3; Gap 4) 

14. Developing systems for integrating new equipment and technologies with 

accredited courses of study. (Gap 3; Gap 4; Gap 6; Gap 7) 

15. A tiered approach to work attachment would be introduced. Each level of 

the work attachment experience would be equivalent to each level of 

training provided by the center responsible for the delivery of 

instructional programs at that level. (Gap 4) 

16. Rationalize the courses of study into smaller pieces among the League 

Schools, with the possibility of each center offering a different level of 

training in one trade discipline, enabling the movement of larger cohorts 

of students through the different levels with well-defined exit points based 

on qualifications. (This involves the use of one Certificate as a formal 

qualification with each campus providing a different level). (Gap 2; Gap 

3; Gap 4) 

17. Provision of a joint approach to the professional training of teachers and 

instructors to ensure that all staff would be trained and qualified in the 

new approach to training and assessment. (Gap 5) 

18. A formal regional approach to work attachments. All centers would use 

the same pool of employers/industries for work attachments and all 

centers would use the same training manuals for employers and skill set 

checklists for students in training. As advised, the League would have 

oversight of this schedule of work attachment training and be responsible 

for setting the levels of standards and certification with employers and 

industry councils. (Gap 2; Gap 4) 

19. Participate in the reorganization of the League as a training authority. 

(Gap 1) 

20. Due to the funding structure and limited resources, it is recommended that 

Salesian employ a Public Relations Officer to conduct marketing, improve 

social relations, market the mission of the school, and identify donor 

agencies to address ongoing center needs.  (Gap 6; Gap 7) 
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WHOLE CENTER PLAN  
 

TALITHA KUMI COMMUNITY COLLEGE, BEIT JALA 

 

I. Introduction 

 

The Talitha Kumi Community College and the Talitha Kumi Technical Vocational 

Education Training Center (TVET) are part of the larger Talitha Kumi School. The 

school itself has about 900 students while the college has an enrolment of 32 students and 

the TVET center currently serves 20 students. The college and TVET center work with a 

range of hotels and restaurants and has been established to meet the demand for semi-

skilled and skilled labor in the hospitality industry. 

 

The Talitha Kumi Community College was established in 2000 as a branch school to the 

larger Talitha Kumi School. The College offers a Diploma in Hospitality which covers 

the areas of commercial cookery, catering and kitchen operations and a range of subjects 

related to training in hospitality training, including hospitality management. The 

Diploma, although accredited by the Ministry of Education and Higher Education 

(MoEHE), is not based on a prescribed course of study. A course of study in hospitality 

from Jordan provides the outline of training, but a full course of study based on a 

structured set of well crafted units of study, including a scope and sequence of logically 

linked units of study, is not in use.  

 

The TVET center was established in 1995 and offers a six-month certificate of study in 

hospitality. The TVET program falls under the Ministry of Labor. The school director has 

worked with industry outside of the country to develop a curricula framework for the 

TVET center. Although the curriculum is not yet standardized or divided into study units, 

the center is working conscientiously to do so. Both the college and the TVWT center use 

part-time instructors drawn from industry. 

Talitha Kumi Community College &     
Technical Vocational Education Training 
Center 
P.O. Box 7, Beit Jala 
T E L :  0 0 9 7 2 - ( 0 ) 2 - 2 7 4  1 2 4 7  
F A X :   0 0 9 7 2 - ( 0 ) 2 - 2 7 4  1 8 4 7  
E-mail:  talitha@p-ol.com 

 

ة س ر د ا ه ث ي ل ا ي ط ه ى ق  

ت ،7 :ب.ص ي ال ت ا ج  

ف ت ا 0 :ه 0 9 7 2 - ( 0 ) 2 - 2 7 4  1 2 4 7 

س ك ا 0 :ف 0 9 7 2 - ( 0 ) 2 - 2 7 4  1 2 4 7 

د ي ر ي ت ن و ر ت ك ل  talitha@p-ol.com  :ا
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The college and the TVET center are designed to address market gaps throughout 

Bethlehem for trained labor to staff hotels and restaurants. There are no current plans to 

expand into new market niches as the priority is an overall quality improvement of the 

teaching program and work attachment arrangements. Demand for graduates in 

hospitality throughout the governorate of Bethlehem remains steady. Space limitations 

prevent consideration of other trade disciplines.  

 

II. The Whole Center Plan Framework 

 

The whole center plan addresses the established features and the development priorities 

of the center. 

 

 Part 1: Established Features of the Center 

 

a. Statement of Mission and Aims 

 

 God calls us to serve the poorest of the poor and to care for people who have 

suffered long because of the difficult political situation in this area. Although we 

are a minority church, we do not have a minority complex. Rather, we consider 

ourselves to be salt in the society, as God calls us to be. For this reason we seek 

to serve our Palestinian people through education that aims to provide Christian 

evangelical instruction, quality training and peace education. 

 

b. Center Profile 

 

i. History 

 

The Talitha Kumi Community College was established in 2000. This 

relatively new educational institution is concerned with  a limited number 

of courses of study and job outcomes.  The college offers a two year 

diploma program accredited by the Ministry of Higher Education. The 

TVET center was established in 1995 and offers a shorter certificate 

program accredited by the Ministry of Labor.  Both the college and the 

TVET center provide courses of study in the hospitality trades, covering 

food preparation and cooking, hospitality (general), hospitality (front 

office) and reception and accommodation operations and services.  

Pressing needs for both the college and TVET center concern the very low 

student enrollment. The high dropout rate and disappointing results in the 

area of teacher/instructor teaching qualification and readiness is a real 

concern for ongoing viability. Indeed, the low enrolment of both the 

college and the TVET center, on average 50 students, is an argument for 

conducting training programs in hotels themselves.  
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The Talitha Kumi Community College and TVET center are in a position 

where the League can assist them to find better ways to contribute to the 

programming imperatives of another within the league and ultimately, 

nation-wide. The possibility of a learning network or cluster training 

through a regional partnership is possible.  

The school profile summary is outlined in table 1.  

 

Talitha Kumi Profile Summary 

 College TVET Center 

Year Opened 2000 1995 

New Applicants per Year 30 30 

Programs Offered Culinary 

Reception 

Hospitality 

Hotel 

Accommodations 

Culinary 

Reception 

Hospitality 

Hotel 

Accommodations 

Length of the Programs 2 year diploma 6 month certificate 

Total Enrollment  32 20 

Female Enrollment 6% 10% 

Graduates per Year 15 20 

Annual Student Fees 150 NIS per credit 6000 NIS 

Curriculum Updates 2009 2011 

Average Age of Texts 10 years new 

% of time spent in work 

attachments and field 

assignments 

250 hours per 

semester 

80% 

Responsible Ministry Ministry of 

Education  

Ministry of Labor  

Certification/Award Diploma  Certificate 

   Table 1 

 

ii. Context 

 

Total student enrollment is between 52 students consisting of a mixture 

with some working on the diploma and others on a certificate. Those 

undertaking the certificate program are effectively learning small pieces of 

the Diploma program.  
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The College has a commercial kitchen for training within a wing of the 

larger school, set aside for vocational education and training. The college 

and TVET center experiences a 30% drop-out rate, which is very high. 

Both the college and TVET center are located in poor accommodations 

and facilities. Most instructors are employed part-time. This may not assist 

in good student retention and cohort survival rates. Conditions for training 

within the hotel industry itself will require further investigation as most 

modern approaches to tourism and hospitality rely heavily on hotel 

training venues and enterprise trainers.  

 

Students enrolled in the college must have completed their Tawijhi. These 

students complete the four separate modules (culinary, reception, 

hospitality, and hotel accommodations) as part of the overall hotel 

management program. Students enrolled in the TVET center do not have 

to have completed their Tawijhi. These students participate in updated 

TVET curriculum developed especially for the TVET center. 

 

iii. Structures and Resources 

 

The Talitha Kumi Community college and TVET center staffing structure 

is outlined in table 2. 

 

Talitha Kumi Community College Staffing Structure 

Administration and 

Management 

School Director and fill-in Manager 

Teaching  13 to 25 part time instructors 

Support Staff 1 janitor 

   Table 2 

 

c. Curriculum 

 

 Curriculum provision and processes are being articulated by Save the Children. The 

following curriculum planning matrix (table 3) may be used to effectively 

evaluate and implement a whole center curriculum plan. 

 

Characteristics of effective whole 

center curriculum planning 

How effectively have we implemented our 

whole center curriculum plan? 
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Effective whole center curriculum 

planning. 

How effectively was 

this characteristic 

displayed? What is the 

evidence? 

What actions are 

required for future 

planning and 

implementation? 

Places the learner at the center of 

curriculum planning through having 

the students‟ needs, backgrounds, 

perspectives, interests, achievement 

and ways of learning, inform 

curriculum design. 

  

Is a collaborative process where the 

school‟s goals, targets, challenges and 

opportunities from the Whole Center 

Plan and Annual Implementation Plan 

are looked at in their entirety. 

  

Reflects shared values, beliefs and 

understanding about the knowledge, 

skills and behaviors students are to 

learn and how this can be achieved and 

transferred to the world of work. 

  

Provides connectedness between the 

strands, domains and dimensions of 

Essential Learning Standards across 

course levels to ensure coherence, 

balance and continuity. 

  

Clearly links standards, pedagogy, 

assessment and reporting practices. 

  

Encourages student learning at a 

deeper, transferable and enduring level 

through a coordinated approach to 

learning and teaching across different 

year levels, subjects/programs. 

  

Reduces the level of disparity in 

student achievement between classes 

and within classes. 

  

Involves selection of the most 

appropriate programs, organization, 

structures and resources to best support 
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Characteristics of effective whole 

center curriculum planning 

How effectively have we implemented our 

whole center curriculum plan? 

Effective whole center curriculum 

planning. 

How effectively was 

this characteristic 

displayed? What is the 

evidence? 

What actions are 

required for future 

planning and 

implementation? 

students to achieve the standards in the 

national curriculum framework. 

Encourages all staff to build 

knowledge and expertise together as 

they share responsibility for improving 

student learning outcomes. 

  

Establishes a procedure for monitoring 

and evaluating the planning process. 

  

  Table 3 

 

d. Support Services 

 

i. Work Attachments 

 

TVET students spend four days a week on a work attachment with two days a 

week for the academic/classroom-based program. Work attachments range from 

major international hotels to smaller boutique hotels and restaurants. Students 

enrolled in the college participate in 250 work attachment hours per semester. 

Neither the TVET nor college use formal agreements with employers for work 

attachment.  

 

ii. Gender 

 

 Approximately 10% of TVET center enrollment is female and 

approximately 6% of the college‟s total enrollment is female. The courses 

of study for both programs are appropriate for female students. Therefore, 

evaluation of recruiting methods to attract more viable female candidates 

is a top priority. 

 

iii. Special Needs 

  

 Talitha Kumi serves poor youth who may not be well placed to undertake 

education and training in a school setting. Many youth are drop-outs from 

secondary schools. 
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iv. Career Guidance and Placement 

 

 Both the college and TVET center are well connected with local hotel 

owners. Some students are hired by these hotels before graduation. 

 

v. Processes for Follow-Up 

 

 The college does not currently have a formal system for tracking graduate 

attachment to the market over time. 

 

e. Organizational Policies 

 

 The school does not have written standard operating procedures or a strategic 

plan. This it talked about regularly; however, nothing is written.  The center‟s 

review and evaluation practices are part of Talitha Kumi School evaluation. 

Usually the evaluation in the center depends on feedback from the trainers. It is 

done annually or whenever necessary. 

 

III. Developing an Implementation Process and Schedule for a Whole Center Plan 

 

 Part 2: Whole Center Plan Development Section 

 

a. Factors Influencing Development Needs 

 

The college/TVET center does not have a fulltime instructor based at the campus 

itself. The major action required in this period is the appointment of a fulltime 

teacher who can also play a key role in student welfare and counseling. The 

school cannot fund this position as student fees are very low. 

 

b. List of Center Needs 

 

The center’s (both college and TVET programs) approved educational 
development needs include: 
 

 Funding and recruitment of a qualified, full-time teaching staff. 

 Identification and installation of courses of study in commercial cooking, 
catering operations and hospitality operations (reception, food and 
beverage). 

 Strategies for improving school to work transition through better student 
counseling. 

 Uniform procedures for work attachments by means of a traineeship 
system including employer checklists for managing a student placement. 
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 Expanded training provisions for the college, based on up-to-date courses 
of study. 

 

c. Action Steps for Additional Capacity Building in the Next Six (6) Months  

 The major areas of need in terms of college and campus development include: 

 

1. Full-time teaching staff with formal qualifications in training and 

assessment. Instructors drawn from industry are not enterprise trainers but 

rather cooks and staff involved with kitchen operations and hospitality 

management. The need for full-time teachers is driven by issues 

surrounding student welfare and guidance, student counseling and career 

guidance including finding appropriate employment upon graduation. 

Employment in the hospitality area is demand-driven with numerous 

students securing employment before graduation. 

 

2. A formal pre-apprenticeship program involving traineeships with 

dedicated hotels, resorts and restaurants. The current approach to 

student placements in industry is in the form of work attachments which 

does not involve instructional time and assessment in the workplace. A 

dual system for training, based on the dual TVET system model of 

Germany is envisaged. The key objective is training for employment. 

 

3. As the course of study and subjects for each area of training are 

random, there is a need for a formal training package based on 

competency-based training and competency-based assessment. 
Modularized training based on units of competency is envisaged but this 

will require fully trained and qualified instructors including qualified 

enterprise trainers. Technical assistance will be required to move from the 

current piece-meal approach to a more formal course development 

process. 

 

4. A major area for course development involves work attachments in 

the form of a traineeship system. Students should undertake work 

attachments in leading hotels including The Intercontinental Hotel chain. 

Talitha Kumi has the aim of expanding this network to include regional 

and international hotel chains to enable a higher quality work attachment. 

This will involve and require the installation of a formal traineeship 

system enabling student placement contracts between Talitha Kumi and 

the various hotel chains. 

 

 Both the college and TVET center specialize in one field with the aim to 

strengthen the quality of teaching, training and instructional programs 

within this field. The key course of action is to link the above four priority 

areas into a formal training package in hospitality that can be accredited 

by either the Ministry of Education and Higher Education or Ministry of 
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Labour and the hotel industry itself. It is recommended that the training 

packages be in the areas of hospitality covering (i) commercial cookery, 

(ii) catering operations, and (iii) frontline management.  Steps that will 

need to be taken include: 

 

Action Plan for the Next Six (6) Months 

 

1. Develop a Training Package for Accreditation Purposes 

 

 Training package is a set of nationally endorsed standards and 

qualifications used to recognize and assess the skills and 

knowledge people need to perform effectively in the workplace. A 

Training Package is a key resource in the delivery of structured, 

accredited training. The first step is to advise the Ministries that 

Talitha Kumi will be adopting and re-designing an existing 

Training Package in Hospitality for accreditation. 

 

 The purpose of a Training Package is to enable qualifications to be 

awarded through the direct assessment of competencies. This 

results in more readily employable graduates. The vocational 

training encourages the development and delivery of training to 

suit individual needs and promotes learning in a workplace 

environment. It also results in graduates who meet nationally 

recognized standards of competence in a particular trade or 

occupation.  

 

2. Develop the Components of a Training Package 

 

 A Training Package states what competencies and competency sets 

need to be achieved but does not prescribe how an individual 

should be trained. Talitha Kumi will need to develop teaching 

strategies and assessment methods to meet the needs, abilities and 

circumstances of all learners. The second step involves identifying 

a Training Package that enables the flexibility to deliver the 

program in a manner suitable to the human, technical, and financial 

resources and factor endowments available. 

 

3. Develop the Standards of a Training Package 

 

A Training Package has endorsed components. These include: 

Approved competency standards: the skills and knowledge a 

person must be able to demonstrate at work are defined by industry 

and packaged into combinations that form various qualifications 

recognized by the Ministries. 
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National qualifications: qualifications for an industry and the units 

of competency required for each qualification. 

 

Assessment guidelines: the requirements for student performance 

to meet the competency standards. They are designed to ensure 

judgments made by the people assessing the competence of a 

student‟s performance are valid, reliable, fair and consistent. 

 

4. Customizing the Training Package 

 

 The purpose of adopting a Training Package is to fast-track 

curriculum development in a demand-led employment 

environment. It is necessary to customise an accredited course of 

study to meet the specific needs of employers/clients, in this case 

leading hotels and restaurants in Bethlehem and throughout the 

West Bank. Accredited Training Packages as courses of study are 

designed to be flexible and allow for elective units of study 

(competency). This enables customization of a course by adding, 

deleting, substituting or modifying the units of competency on 

which the course is based.  

 

 The customization process involves identifying the units of 

competency which are essential to the completion of the 

qualification, possible sources of alternative units of competency 

which may be substituted or added, the type and number of units of 

competency which may be added or substituted without affecting 

the overall integrity of the qualification and the extent to which 

units of competency may be modified without affecting the overall 

integrity of the course and qualification.  

 

5. Compulsory Training 

 

 To meet international industry standards that are a feature of the 

hospitality and tourism industry, education and training will need 

to meet compulsory training in specific competencies required by 

industry. In customizing the Training Package there is a need to 

combine compulsory units with some elective units to create a 

qualification to satisfy hospitality industry requirements in 

Palestine and the region.  

 

 Recognizing compulsory training requirements ensures that the 

education and training meets the needs and requirements of 

industry and standards set by industry. This makes it easier for 

students to move between governorates and countries and for 

employers to hire people who have worked for a wide range of 
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companies. The next step in customizing the Training Packages 

requires the College to seek industry agreement on compulsory 

skills that employers require prior to employing a graduate. 

 

d. Suggested Future Interventions Based on the Palestine VET-NGO League 

GAP Analysis Report 

 

 Seven major gaps in the national TVET system and the training programs of the 

NGO-TVET League were identified in the GAP Analysis. The gaps indicate 

where training provided by the League institutions is not responsive or directed 

towards the growth industries and employer expectations in Palestine. The seven 

gaps include: 

 

15. Fragmented national system and framework; 

16. Poor internal and external collaboration; 

17. Outdated training programs; 

18. Limited employability skills training; 

19. Limited staff preparation and qualifications; 

20. Lack of resources; and 

21. Lack of financial resources. 

 

 Table 4 outlines suggestions for capacity building steps in the future. The action 

steps are tied to one or more gaps identified in the GAP Analysis. 

 

Talitha Kumi Suggested Future Capacity Building 

Investigate opportunities to contribute to the programming imperatives of other 

VET-NGO League centers. (Gap 1; Gap 2) 

Develop a marketing campaign for increased enrollment. (Gap 6) 

Develop a plan to decrease drop-out rates and include motivational and mentoring 

programs to encourage students to complete programs. (Gap 2; Gap 6) 

The school does not have a fulltime TVET instructor based at the campus itself. 

The major action required in this period is the appointment of a fulltime teacher 

who can also play a key role in student welfare and counseling. The school cannot 

fund this position as fees and other income are very low. (Gap 5; Gap 6; Gap 7) 

Improve infrastructure to create a safe and inviting environment for students and 

employers. (Gap 6; Gap 7) 

Develop a relationship with other TVET centers in the League to create a 
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comprehensive and unified approach and curriculum for the hospitality industry. 

(Gap 1; Gap 2) 

Investigate ways to train the incumbent workforce as a means to developing 

employer relationships. (Gap 2; Gap 6; Gap 7) 

Identify and install courses of study in commercial cooking, catering operations 

and hospitality operations (reception, food and beverage). (Gap 3; Gap 4) 

Develop strategies for improving school to work transition through better student 

counseling. (Gap 4) 

Develop uniform procedures for work attachments by means of a traineeship 

system including employer checklists for managing a student placement. (Gap 4) 

Expand training provisions based on up-to-date courses of study. (Gap 3; Gap 4) 

Upgrade skills of instructors through TOT. (Gap 5) 

Hire a work attachment coordinator to assist with developing employer linkages, 

monitoring work sites, and assisting with placement of students in the market. 

(Gap 4; Gap 6; Gap 7) 

Participate in the reorganization of the League as a training authority. (Gap 1) 

 Table 4 
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